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This content analysis schedule for the Chinese 
Bilingual Pilot Program of the San Francisco Unified School District 
presents information on the history, funding, arid scope of the 
project in its second year. Included are sociolinguistic process 
variables such as the native and dominant languages of students and 
th6ir interaction. • Information:! is provided on staff selection and the 
linguistic background of /project teachers. An assessment is made of 
the duration and extent of the bilingual component, arid the methods 
of second language teaching in general. .Included is an analysis of 
materials, student grouping, tutoring, curriculum patterns, and 
cognitive development. .The report also discusses self-esteem, 
learning strategies, -the bicultural and community comppnerits, and 
means of evaluation. This schedule has been verified by the project. . 
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Q^2^^e of Project Chinese BlHngnfl,1 Pllnt 

San Francisco Unified School District 
0.3 Address of Project' 13^ Van Ngsn Avp. ^ ^ 
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1- Aiafe:ca 

2 - Arizona 
(^^lifomia 

4- Colorado 

5- Sonnecticut 

6- Floridar 

7- GuaK 

' 8-Idaho 
9<*Illinois 
. 10-Indiana 
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12- iiaine 22-Oregon . 

1 3- tiassachusetts 23-Pennsylvania 
U-i^ichigan 24^-,iiode Island 
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1.0 PROJECT HISTOx^J, FUNDING AI^D SCOPE 

1.1 Year Project began imder Title VII: 

see ^ ^ C^ I^f^Sr^ 

Project \ 57^- 1970 
No. . ^ 1971 

2.0 FUNDffiG (ilarh all tliat apply) 
'2.1 1-Ai^ P.JOn funding of BILINGUAL progran, if Title 
yil continues 'or expands tliat program 
O^xio prior fundins mentioned 

2.2 Year prioi- funding began # 

2.3 Prior bilingual program involved: 

1 - early childhood (pre K •!- K)' 

2- elementaiy studenis (grades 1-6) 

, ' 3-secondary students (grades -7-12) 

0- <aot specified 

prior (1968) SSL program exists I 12A,'I, 7 
2.U Source of prior bilingual program funding; 

1 - local ^.-university 

2- state 5-federal (spefcify) 

3- foundation 6-other (specifljO^.J.'C! . 

^'.^t^GOIICUEREIIT fuhding of prograia(s), if coooerating 
with Title VII program 

0- no concurrent funding mentioned 

2.6 Concurrent program cooperating with Title Y.II involves: 

1 - early childhood (pre K ■:• K) 

.r^ -1 X j_ , -_ ^ . ■■ ^ 
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1.1 



2.1 

2.2 
2.3 
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.„UA .,: 



2.5 



2.6 



0.3^(iress of Project 135 Vaii X ess^ Ave^ 

.05 STATE 0.5 



1.1 ^^L 



1- Alaska 1 f -Louisiana 21 "-Oldahoroa 

2- Axiaona 1 2-iIaine 22-Oregon 
^^l^lif omia 1 3-Iia!ssac|iusetts 23-Pennsylvania 
T-Colorado ' U-I^ichigah 2A--Jiode Island 

5- Connecticut 15-4Ionta^ • 25-Te>:as 

6- Florida . 16-Nevj,^tip shire 26-.Utah 
^ 7-^\iair. . Jersey 27-Vei-nont 

8-Idaho iSQIew iiexi'co 2C-Uashington 

9*-Illinois yf9-New York 29-Wisconsin 

ip-Indiaiia / 20-^hio 30-0 ther (specify) 

1.0 PlldjSCT HISTO.^^, FWIDING m SCOPS 
1.1 Year Project began under Title^ VII: 

see CaO L- 195^ — 

, Project 07 - 1970 

. No. ^7 - 1971 

- 2.0 FUNDDTG (ilark all that apply) 

2.1 l-Ajiy P.:I0:; funding of BILINGUi^L progran, if Title 2.1' 0 - 

VII continues or expands tliat progj^aa 

0- no prior funding mentioned . ; 

2.2 Year prior funding began ^ '2.2 NA _ 

2.3 Prior bilingual pror;raxi involved: \ 2.y NA 

1 - early childhood -0 

2- elenienta2y stisdenis (grades 1-6) 

3- secondary students (grades 7-12) 

0- not specified \ 
prior <1968) SSL proj/ram exists I 12A, 1,7, 

2.K Source of prior bilingual /progx^am funding: . \ 2./- I! A ^ 

1 - local 4.-^miyer^ity 

2- state S-fedieral (specify) \ 

3- foundation 6-other (specif^O.^.!*?* I^^Illl'^ ' 

2.5 C^CONGURREIIT fufiding of prograiii(s), if cooperating. 2.5 1 

with Title TII prograin * . 

0- no concurrent funding iaentioned 

2.6 Contjurrent program cooperating with Title VII involves: 2.6 ^ 

1 - early childhood (p^^'e ^ ^0 ' ' 

2- el^entary students (grades 1-6) 

3- secondaiy . students (grades 7-12) 

X^taachers & staff ^salaries 
0-not specified 

2.7 Source of concurrent funding, if cooperating \/ith Title VII ^ 
prograju: ' . • 2.7 1 

; Olocal '2i-federal (specify) \ , 

2- state 5-0 ther (specify) \ 

3- university S-founcT -if ri -u- '-Drc .3*^737. 

2.8 Total Title VII grant (first-year only) \ . 2.fi %1>9,^12. 

2.S Total funds for concurrent prograu(3) coopexr.tin- witii 2.9 17|P00. 
Title VII (ijir^t yc-rr) <. ^ — ~ 

3.0 1-If a UKIVZ'^ITY is writing with tlie Title VII in'ograia, 3.0 „.1_ 

O ■•"^'••^'•^^^^••^^a^cisco State" C,id.25 

gDjQ C, P.37-S.F. State & SPIC may be fenlioted for aval. 

EiM^aB designs-. ' 
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4.0 SCOPE* of ,P."10J2CT , 3 

4.1 Numbers of schools involved in Title VII prosrari: 4.I 

1- ohe 0-not specified 

2- -tvfo 5-fiye'l t o 
Gythree 6-other^ 

Total number of students in ^rogrsci A. First ye^r 4.2 A JS5 — 

E^. Second year B p,2 
G.TUii^ year C 

* -^4.3 Grade level of students in prograiir number of classes per 
grade and total nisaber; of students by grouped grade levels 

(by second year) v u ^ U ^ p^k 

Number of tober of ^•i 

&rade Classes. Grade plasses^^ ^ A , 

PS-rreSchool ^ 7-grade 7 " B _ \ 

K-ICndgtn " \ G-grade 8^ , C 

PSK , TOTATncV^ students PS and K 9-grade v 

^ . B ,_TOTAL students gr. 7-9 

• — "j 

\ r . , 

^grade 1 ...69.„.. lO-grade 10 

^grade 2 ..'79."1 11 -grade 11 , 

3- grade 3 .-'I. 12-grade 12 

A-grade 4. G TOm students gr. 10-12 

5-grade 5 

ie 6 



TOTAL Hud^ts gr. 1-6 



4.4 1-All classes graded , 4.4 

2-All clas.ses ungraded 
^ 3-'Some classes ungraded 

^ If ungraded, specify ages or grades grouped together :_^_lsjb^&_2nd_ 

5.0 P.IOCESS VAL^IABLiSS ^ STUDEilTS (Sociojinguistic) 

5.1 Stxxdents Dominant and Native language interaction and 

cultural affiliation (Indicate number of students in each 

category and specify cultural affiliation i,n box) 

(Circle any information which is inferred and vn?ite INF.)' 



I_-fion-iiii£ljUh, Dq.:inanjt 
1, Total f J Dom - NUiT ; 

Non-English 



^•^ JiiXiLish ppmnantj 5.0 Ito.^ 

' HE do:-. I 138 94 



Mother Ton::ue _ 138 j 5 



2. Total 
IS 



E doii " 5 3 



I 
I 

^ , . lie - i^IT- * 

jiinglish j. 

iiother-Tpngue. '15 i' ij-Oc'^ tt ■ - 



I Total rIon-Znclish -H Total Enc'lish 'lotrl Z-Dom . ,. 

Doninant:, .133, . , Doninant:_1.0 11= ii^ -r II^'" ' 



gl^ade and total nuLibe^- of stiidents by gx-ouped gradd levels 
(by second year). 

Number of 
Grad_e I Classe s 
□1 



TS-PreSchooj 
K-Knd£tn 

PSK TOTi^L^NcV students PS and 



litSS^"' of 
CjUsses^^ 



^1 



Grade 
7-gradeJZ 
C-grade 8 . . . .\ _ 

9-grade y . , 

B Vtudents gr. 



7-9 



/^grade 
^grade 
3*-gi'*ade 
it-grade 
5-grade 



1 

2 
5 
A. 
5 
6 



.79... 



A . 1/.!?. . . TOTAL ' slud«»ts- gr . 1-6 



lO-jrade 10 ^ . . 
n-srade' 11 ' 
12-grad.e 12 

G JOm' students gr, 



10Jl2 



6 

ERIC 



4-. 4- 1-iill classes graded 3 

2- All classes uncraded * 

3- Soine classes 'uHgraded 

If ungraded, specify apes or grades grouped together: ls:^,^2nd 

5.0 P.WSS3 V^^IABLES - STUDSITS (Sociolinguistic) 

5.1 Stxidents Doniim't and Native language ij^Iferadtion and 

cultural affiliation (indicate nuuberUof students in each 
cayegory and specify cultural affjiiation' in box) 
(Circle any infomation vftiiclf is ..i4:'erred and m-ite INF.) 



1. Total 

Non-English 
Ifother Ton^e 



2. Total 
. English 
ilother-Tongue. 



4-Non-Iih£ld^sl^ JDtoirAnaiit 
fl . N-S Dom - NEiiT , 

138 



I 



- •": .^^Ll.i sh boiiiinant; 5.0 
II..2-Doa '-'iiffiT"' 

5 ■ ■ 



11^ Z-Do\ - aiT 



Tctal i-Ion-I]nglish 
Doninant; .138. 




NE do;: 

S don 
FS-TT 



No,.. 

138 



94 



II Total Iiigli\ph ' 
Doninant:_i|9. 



Hi 

Z-'Ocn TT 

Totr.1 ^Doffl 
11= Ilj^-r 11^ 



5>. 



10 



flon-English 

ilother- Tonme 



pPJGL-iiyLl.i^il Jtoainajnt . . [ . . ^ 

I N-H Don . N-aiT - ' 

: Efeaxaple^j^ a nativeChinese^pea]:er 
I who uses (LK%r\es<L in most contacts 
I though he may ]:xiom Lnglish 



English 



w .7, ^ j Example: (rare) a r^tive Jn^lish 

Hother Tongue | speahiijig Puerto •licaa child, 
. born in Hew lorl. uho retuiTis 
to Puerto -ico and becor.es 



Spanish doniiuant 



^to "be substituted for SDanish 



jfeglish Doninant 
E-pon* "V*K-2iT" 



H^iaiiple: a native Ch'in^s^ 
spealcer \;ho uses ti^li<«st, only in 
f^iiliar contacts, and English 
. ?m;isll others:^ school,, yp}%, 

:^:a::ples: l)a native E.spealcing 
a;cculturated ilxaerican \/ho laay 
orv.-c.y not Imow a second lang. 

\ 2)a native E. speaking 

I:exican-Ai:iericau child \;ho has a 
rdimml receptive ?:nowledge of ^ ^ 
Spanish, but has a Latin ciature 
affiliation { 



5.2 



Cultural or Etlmic identification of target students in progran 
by number and JS of each: 



page 



' Indigenous iimericans: ilunber 

A1 Navajo. ' A1 

A2 Cherchee A2. 

A3 Othor (specify) , A3 

A TOTAL No. of /^aerican Indian A 



Per Cent of if inferred, 
Total Students check (x/) 



Aiericans of other etlinic bac'r^rpvoids : 



B1 iiexican-American 

B2 Puerto-.lican ^ B2 

B3 Cuban > B3;\ . , 

B4 Other Spanish-A3:aerican 

(specify) 34, 
B TOTAL No. of Spanish- S 
» spea-iing Auericans 



.J' 



C Fortuguese-ZiEierican ' G „ 

JD Francor^AIaerican D . 

(fy Chineso-itaericaii F. ^ 

G 2sl:iiiio G . . 

H l^ussian H , 

J Other J 

I TOT/'L^^nuiaber of W-SilT target 

stiodents .Ji^S. 



100 % 
/J 





100 



some Hong Kong 
born, some US 
born, but all . 
of Chinese • 
baclcsround 



5.3 Ethnic identity of Englislyx^other tongue students other than target 
popidation^ if specified, bj'* number and por cent* 



SI 



E2 



NA 



II TGT.Ui number of :3IT students 
' other- than target poptalation 



5.4. Students' native language or mother tongue if DIFFILJSIIT 

from their donlnant language. . 5#4.__l, 

(specify) 

ppoinant lemguage. Different llatiye. Lanpjia^je iluiuber Per Gent 
V-^iihgliVh ' ^ ' ' ''^Chinese _ _ . . 6 . . ... ?.?^P 



2-Spanish 



ERIC 



5.5 Students' Dooinant Language and Sctent of BllingOalisi:! 

Doninant'^^angimge \ Hunber of llonolinguaJi rluiiber qf students Bilingual 
of students in prograjA ^Stxidents | to any extant 

j not j only listening spealring 
, spec, comprehension ^ability 



Number 



not ~ ilo. 
spec. 



No. 55 iTo* 



B1 iiexican-Anerican B1 

B2 Puerto-.lican """^ 32 

33 Cuban ' B3.'" 
2^ Other Spanish-Aierican 

«■ (specify) , 3/, 

B TOm No. of Spanish- B ' 
spta'cing Auericans 

C Portuguese-Zinei'ican 



r' 



f 13 Franco-American 
\£y Chinese-An^icaii 
G 3sl;iiao 
H llussian 
J Other 

I TOTAL nuraber of N-SIT target. 
• stiidents , 



C 
D 
F 
G 

E 

J 



.1431 



e 



c' 



some Hone, K<inG 
horn, some 0S 
born, but ail 
oH Chinese \ 
bacl^rround ! 



5.3 ^Sthnic identity of English nother tongue stiidents other tlian t^irget 
population, if specified, by number and per. cent, ' • 



21 
22 



21. 

22 



?5 



II TCT;iL number of lillT students 
other than target popxilation 



5.4- Students' native language or nother tongue if DIFFS.J2NT . " ' 

fron their dcmlnanf language. ■ 5./, t ' 

(specify) / • ■ 

Pa^inant language - Different IJative Lanp^aa^e iJunber / Per Cent 

1- 2nglish C'^^Oese; . . \ . ' " & '■' / - "so/' ' 

2- Spdnish ' ' " 



.1- 



5.5 Students • Doninant Language and 3>:tent of Bilingualisri 

Doninant language i Iteiber of IlonolinguaJj l^vi'Coer ^of stuSents Bilingual 
of students in progx'azi S.tudents |. to ax^y extent < 



Kuaber 



2 10 English 6_ 

A iinerican * 

Indian ' 
^i:.... "avajo . 
Cherokee 

Keresan . 

^ • . Other (spec. )* [ [ [ 

.2 Spanish 

C Portuguese , [ [ 

D French 

^ .l^iS Ci-ineae 9/^" 

G Eskimo ' 

H .hissian ] ] 

J Other (spec,)']' 

Cent. ,^ p. 10 , 



not , 
spec. 

10 



138 



iro . j not I only listening spealringj 

, spec,: comprehension ^ability T ; 



Mo* 



J5 IJo. 



1 



£r!c 



\ 



SORVET CF lANGaAOE SPOKEN AT HCME 
CANTONESE 



X* Cantonese Spoken at Rene 

Elei!«nt«y 6,231 

Vonior High 2,878 

.Senior High 3,336 



Total 12,Ut5 

n, Ctntonese-Speaking Children ftirolled in an ESL or Bilingual Class 
Eleaaentaxy 276 
Junior High 267 
Senior High ' 65 



Total 608 



m. Cantonede Speaking Children in Need, But Not Enrolled 
' in an TSL o^' Bilingual Class ' 



Blenmtary 1 ,061 

Jtmior Hi^ 119 
Senior Hig^ $0 

T7555 



9A 



3 h 



MQMBBIiS OF STUUKNTS WD NEED INSTRUGTIOH 
IN CANTONESE AND ENOLISH ' 



ii 



- 

QRADES 


F of Children 
e Language at 
^ome is Chinese 

_ 


Nunber of Children 
xjiroliea in £oL, 

Bilingual or 
Goiqpensatoxy Glass 


Nunber of Children 
in need duu iiob an* 
rolled in an ESL 
rn 1 iTigiiii li or 
Coiipensatozy Class 


K 




^ 


200 


-1 " 


Distribution 


20 


250 


2 


by 

Sehoola and. 

Not - 
QpAiifi levels" 


30 


157 




53 


135 


K 






126 






\ s» 
-V ^ — — 


95 






70 


98 


*^ 


Elementary 
Sub-Total « 6,231 


276 


,1,061 


\ 


908 


65 


39 


A 
o 






12 


9 


1,025 


100 


68 


10 


1,06U 


19 


15 


11 


1,11»2 


21 


15 


12 


1,130 


25 


20 




Secondazy 
Sub-Total - 6,21 U 


332 


169 




DISTRICT 

TOTAL - .12,Wi5 


608 


1,230 



10A 



7. 



NUMBER OF CHINESE STUDENTS ^WHO NEED SPECIAL INSTOUCTION 111 ENGLISH 



% 



* BEGINNING: 



Those whose native 
language is not English and 
1*0 are in their first year 
of instruction in the English 
language. 



\ 



OTHERS; 



Those who are beyond 
the beginning level but \itio 
need nwre work in English to 
be able to dc well in a regu- 
lar class. 



- - 


* «: C H I N E,S E 


GRADE 






BegimiiJigN- 


Othe^s^H^ 


Chlldrens 
Centers 
Nursery 


)i)i 


u 


Pre-K 


31 


15 


K 


1ii8 


136 


1 


II46 


191 


2 


67 


175 


3 


78 


181 




68 


135 






107 


6 


^61 


117 


7 


50 


53 


.8 




60 


9 


55 


113 


. 10 


21 


123 


ii 


ii 


105 


12 


9 


38 


TOTAL 


906 


I,5ii9 ^ 








GRAND 


TOTAL 1 


2,U55- 





erJc 



iu 
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5*6 /-ecruitment of Students: ' 5.5 ^ 

0 • not specified ^ 

1 - Snglish Mother Tongue and Mon English iiothex Tongue 
Students are roquii^ed to participate in the biliii^iaal program 

2 - Only il-aiT are YOi.wirosi to take prograr^, HilT'B participation 
is voluntary 'Selected 

• I? :, S&^tl Syta\?ISa£ii"?j°io«i &\«rof project (g|^|4dit^on t. 

5.7 Proportion of E-Doir. pupils in project area; see Chart C 5.7 gg^^ 

n.srnot specified on the ciiart ' local education aconcy 

7,559 NSMT^ 10,887 EOQM.^ NEEO^NA • 

5.S Coimaunity Characteristics (narl: ally that apply)^ ^- , v 5.S 
(i if more than one category, indicate percent for eacn; 

•1 'inner city-^-hetto, barrio 5^ 

2 "* major city . . _ ^ ^ 

3 sroall city, tovm-or suburb' 
U - i-ural , farm ['V. ',. 

5 ^ other (specify) 
reservation 

5.9 A. Socio-econoLiic status of H-EMT participating students 5.9 A, X00% Apyr SSS 
(indicate specific percent of lou S2S) 

B, Average family income, if mentioned ' • D, ^ 

n.s. ^nct specified ^ 

5.10 Socio-econonomic status of iliT participating students 5.10 ^,_1D.0X— 
(indicate specific percent of low SSS on the blani:) 
n.a.-not applicable (no SiT) 

00 -not specified 

5.11 Proportion of migrant students in project 5.11 Q.^_^. 

(indicate specific percent) 
n.s. - not specified 

6.0 sociOLiiiGUisTic suivsy 

parent opinion 

6.1 Project states that a <B Ooiolingiiioti e survey; ' 6.1 I 

I for ^ II for ^ ^ II 

ll-IilT {jroup llTx group 

1 was made _X not iJioJucLed in 1st yr of project 

' 2 v;ill be made 

0 not nontioned . . 

pai»ent opinion '~ 

6.2 If a oooioliiisuia ^ i q survey was or will be made, 6.2 I _JL.-.. 
marl: all groups included: II ... 

I N-aiT II UiT 

-| pa^^ents _ X_ . , . , . . 

2 children . ....... 

3 ^teachers I, _ , ....... 

U comnunity ^ 

5 others • '^^^ ^ 

(specify) " ' ' -1 

6.3 Language daainance of N-IIIT groups (checl: AJi^arents, D _phildren, C_ teachers) 
\7ill be determined by*the eztent each language is used in aifferent domains 
tlirough various means of coromuni cation. 

e.g. specify extent descriptively: never, some'tiiiies, always 6.3 A _ _ 

O ^ _ . . D 

I ERIC" USE NCn^EHGLISH LANG. USE I2IGLIS1I C ' 

- miATiir.r LisTsimiG spSumg^ 'js^Hire iU ijs^j^miG^':^ ' j]ijU)iHG .ir TniiG \ 



5.G Goiiinunity Cliaracteristicfe (nar!: ally that ^ . x 

{io if more than one category, indicate, per cfenx for each; 



5.G 



1 - inner city-j^-hetto, barrio 

2 *• major city 

3 ^ sraall city, tovm or suburb* 

4 - i-ural, farm ' 

5 other (specify) 
reservation 

5*9 A. Socio-econonic status of B-EMT 'participating students 
(indicate specific percent of lowSES) 
B. Average faiaily ^ncone, if laentioned 
n.s. ^not specified 

5.10 Socio-econonoiaic status of . HIT 'mrticipatinj students 
(indicate specific percent of low S2S on ^he blan!:) 
n.a. - not applicable (no SIT) •> 

00 -not specified 

5.11 Proportion of migrant students in project 
(Indicate specific percent) 

n.s. -not specified 

6.0 SOCIOLIIIGUISTIC SU?,VEY 

parent opinion 
6.1 "Project states tliat a ■B Ooioling^uoti e survey; 

I for II for 



5.9 A.ioo^Lloi/ SSS 



5.10 ...lQal_ 



5.11 







I 

. II 



.^.1 group 

not ijiolucied In 1st yr of project 



6.2 I 

II 



1 was loade 
I 2 vri.ll be iaade ^ _ 

~" 0 ^o"*^ iiicntioned 

parent opinion 

6.2 If a oooioliiisuigfeo survey \ras or trill be made, 

mark all groups included; 

I N-MT II iIIT 

% parents ...... 

2 children ...... 

3 teachers 

U comunity 

5 others 

(specify) - J 

6.3 Language dominance of iI-ZIT groups (checl:: A )^ p arents > D children, C_teachers) 

\rill be deternined^by the e^rtent each language is used in different donains 
tlirough various neans of conmunication. 

e^.^. specify extent descriptively: never, sonetiiiies, alva^s 6.3 A X 

USE NGN-aiaLISH LAKG. US2 SIGLISK ^'/M'^. [ V 



DaiAINS: 

1 iloLie 

2 Gh^ll'ch 

3 School 

4 l/orlc 

5 Socializing 

6 lleighboi-hood \ 

7 filxi-TV-radic\ 

8 iiaga2ines^ne\^^ 

9 Otliers 

(specify) 



• » ■ . • •^a «... • « . 4 














, . ; ,. J . ■ 

1 



ERIC 



6.^ If not included in survey, how was student's langtiage lominance 6 Ll 2 
determined? - - ~ — 



N-SiT. SIT 



1 -inferred by use of svirnaiae 
C pp. 10- ^.-established Informal testing of stvdeiits 'p~ 
22 ' 3-assessed by infonaal means (specify how) 

t ■^-^'^^e^^'^ lans^jG doiiiiiancg^.was """" 

Xeit»r ^'^ Spg^olipgy^gtic Survey includfis: (checlc all that apply) 6.5 no 

C t- . analysis to deternine if an interlanguage exists ^ 

community, (e.g., a mixture of two languages 
which serves as a single systraa of conmunication^for 
, .- a group of people). 

l-yes - .. 

• .0-no - ~ • - 



jccioli:rv.ictic jn^.ivo" includes itc::c covering: 



1 ^{-J^'T parents' attitudes toward aaintene.nce of child's 6.6 1 

\ - iM-arr in particular domains of use or connlete shift * 

to English \ ^ , ' , 

1-yes parent s attitude tov.'ard program-F.3. p. 18 



0-no 



6.7 ■ 2iT parents' attitudes toward their children's leamine 6 7 ^ 

of the N-arr language * 

- , 1-yes 

0- no 

6.8 Children's own attitudes regarding the second" language 6 G ^ ^ 
they are learning and the speaivers of that lanmaage 

1- yes 
0-no 

6.9 If not included in survey hoy t/ere parental and/or ^ ^ ^ 

coioLiunity attitudes toward K-21iT nainten^nce ' ' 

determined? 

*1-will not be assessed 

2- will be assessed^ method not specified 

3- lias been or i/iil be assessed by method other txhan 
sociolinguistic survey (specify hov;) 

6.10 1-After sociolinguistic survey is Hade, how does it influence 6.10 

program? (spec iiy) (e.g. transfer or naintonance iristmctional 

: programs) 

0-not mentioned '^^^^ parent participation sought on ad^^isory board 

more surveys to be nade F.^:. p.19 

7.0 STAFF SELECTION 

.7.1 Linguistic bac^sground of project teachers, by nuiAer in eaol- category; 
^indicate non-English language in each bo::) ' 

C o '-1.^. /fjf^"! dominance not specified .if any information is not 
lERlC '^^^^Z specified, cross out thrt 
/ not specified whether monolingual or bilingual heading and conplete the 

- ■■ — — '-— - '^e n.- 1-\ - 



6.6 



6.7 



6,8 



6.9 



vmicn serves as a single syston ol' cor;jauni cation for 
a group of people). 
1 -yes 

0- no , ~ ^ 

> 

-'ccicliirv.ictic ^nirvo" includes itc:.c ocverinj;;: 

II-aiT parents' attitudes toi/ard raaintenance of childVs^^'' 
K-arr in particiilar domains of use or complete ^shif t ' 
to iinglisti 

1- yes 
0-no 



parent's attitude tov/ard procrkm-F 



2iT parents' attitudes to\>/ard their children's learning 
of the K-2iT language 
1-yes . ' 

0- no 

Children's '-'own attitudes regarding the_second language 
they are learning and the"'spealcers of that language 

1- yes 

0- no 

'j 

If not included in sxirvey hou \/ere parental and/or 
comunity attitudes toward il-aiT maintenance 
• de'cermined? 

1- will not .lje assessed 

2- will be Assessed, aethod not specified 

3- has been or xrill be assessed 1^ raetliod other than 
sociolingxiistic survey (specif*/ how) 



6.6 __i 
.3. p. 18 

1 



6.7. 



6.G 



6.9. 



6.10 



6. lb 1-After sociolin^uistic survej'- is nade, hov; does it influence 

program? (spec i.fy) (e.g. transfer or naintcnance instructional 
programs) 

0-not mentioned parent participation soucht on advisory board 

nore surveys to be made F.E. p. 19 , ' 

7.0 STAFF. SELECTION , ' ' 

•s 

7.1 Linguistic background of project teachers, by number in each categoi-y: 
(indicate non-English language in each bo::) 



Z..J!L- L^guage domi;aance not specified 

X. ilo'l^^e^: tongue not specified" ^^^^^^^^^^ ^^^^^ 

3. J^ot specified whether Monolingual or bilii.gual heading and conplete the 

/ ' rest of the chart) 



(if any inf oration is not 
specified^ cross out tliat 



I II E Bom. 

IIEMT 
XI S^Dom 
• 'EMT 
E Don 



krl lOnjDlinynya^^ 

5 



n 



Inemt 



N= " 



I B 
II A 

II B 

III A 'Z. 
Hi B 



A Total number B Total Number 
llonolingual Bilingual 

•-■-5.^. ...5 

Total Ilxnber 
of Teachers 



A 
B 

N ml 



the following: 

a« Those children who were the npst recent arrivals from 
Hong Kor^g. 

b. Those pupils who were obviously nor-verbal in the 
English language, as determined through kindergarten 
and first grade teacher obsexvation. 

Pupils who were selected for the^first year's pilot program in- 

eluded lU new arrivals from Hong Kong, and 11 pupils-^ who had 

resided in the United States anywlfere from less than^one-half 

year up to 5 years: and vjhose difficulty with the English Ian- 

guage led to their inclusion in the P^^ogram through teacher 

' recommendation.^" ^ • 

3* Baseline Data and Evaluation " 

a* During the f irrii nonth of the pilot prdgram a battery of six 
teacher-made tests was given each child to measure his*"lan« 
guage starting point" relative to the program objectives as 
spelled out in the program proposal. 

b. Pre-tests 

The pre- tests that wefe used to assist in 'the development of 
baseline data for the program evaluation consisted of the 



*The staff chose to fill up the entry class with non-English speaking child- 
ren over the option of having both non-Chinese speaking and non-English speak 
ing in the same class because 

1) the former presented a smaller range of needs than the latter j , 

2) the great number of foreign-born children. 



following; 

1) An interview, in English, was held with each pupil 
participant at the beginning of the school year in 
order to make teacher evaluation of the individual 
pupil's oral response to social questions. (For inter- 
view format, see page A1 of Appendix.) 

2) An interview was introduced in Cantonese and carried out 
in English to determine the individual pupil's oral conn 
mand of basic English language structure. This inter- 
view was taqpe recorded, and this pre-test t^^e i ecording 
at the end of the year will be used as part of the pro- 
gram evaluation. (See page A2 of i^endix.) 

ft 

3) Class exercises introduced in Cantonese and conducted 
in English were instituted to obtain a "paper and pen- 
cil" record of each child's aural understanding of the 
basic English language structure. (See, page A3 of 
Appendix.) 

k) An interview was constructed half of which was conducted 
in Cantonese and half of wl^ch was conducted in English 
so as to obtain a record of each pupil participant's 
oral responses to questions utilizing basic Biglish. 
(See .page Ah of A^pensix.) 

"?) An intervie^^ was developed and utilized to test each 
pupil participant's English and standardized Cantonese 
idioms. A riccrd has been made of this pre-test also 



and will be used in the program^ s evaluation, (See . 
Appendix, page A^.) 

6) A "paper and pencil" test was utilized to obtain a re- 
cord of each pupil participant's ability to write at ' 
least 81 basic Chinese characters, (See Appendix, page A6*) 

D'urxng the l^ist two months of the project (May and June, 1970), 
pdst-tests utilizing items mentioned above will be given to 
each pupil in the program. The program's instructional team 
has also evaluated individual pupil progress within the program 
by txsing a staff devised check-list of pupil acconplishment. 
(For further information see page A? of the Appendix.) 

During the months of May and Jiin^ 1970, the p\:pils in the 
Chinese bilingual pilot program will also participate in the 
state-wide reading test required of all first grade children. ' 
A study made of reading scor^^ of the first grade population 
of Commodore Stockton School using scores of last year's state- 
wide reading tests showed: 

1 ) The average Hong- Kong bom child reads half a year below 
grade level (in this case grade level being at 2.0). • 
Whereas the average English speaking United States bom 
pupil reads, on the average, at the 2.0 grade level • 

2) The same Hong Kong child reads at a 1.5 grade level in 
coiiparison to the 1.7' grade level score for the average . 
United States bom child regardless of language spoken 

• at home. 



r 



f 



3) The Hong K(>ne child with no kindergarten or with half 
a year or less of kindergarten reads at a 1 .2 grade 
level in comparison to his peers who have had a year of 
kindergarten. experience. Those who have had kindergarten 
training read on the average of a 1 -5 grade level. 

The* null hypothesis that is built into this pilot program is 
based upon the fact that 60 percent of the bilingual pilot 
class at the end of the year will read at the 1 .2 grade 
level ana that. 20 percent of the class will read at the 1 
level. The .remainder, 20 percent of the class, will read at 
the ^1 .7 level. One of the major objectives of the pilot 
program is to achieve an over-all class reading score of 1.$ 
in reading. For further information on the reaciing survey 
yxpon which the abo^e figures are based, see page A9 of the 
appendix. 

f . Although baseline data is now available to program staff 

members, an actual evaluation of the program has not yet been 
coii?)leted. The evaluation based on the aforementioned baae- 
. i^n bfi completed by June 30, 1970. 



page 6 

7.2 Linguistic backgroimd of ipro.iect aides or paraprofossionals. by number ; 
(indicate non-English language in each borj I 

1. L anguage dominance not specified ' (If any information is not 

2, M other tongue not specified specified, cross out that 
N ot specified whether monolingual or bilingual heading and complete the 

0, p..3l* — ' must be fluent in Cantonese ^ rest of the chart) 

^ _ ' ' A Honoldngual B Bilingual 

: ■ • 7.2 .No, % 

^ I N-E Dom i , I A. 

/ N-aiTC ^1 6 \ IB 

^ j ; , II A 

II E Don I I ^ II B _ 

j i ire 

- II JC Don * ' ] : ' ^ 1 A ^ 



N Total Number (Inf)C, p.3l 



^ A Total Number B Total Nijmber of aides or I, p,23 

Monolingual Bilingual paraprofessionals 

6 ' 6 - 

7.3 Language (s) used by bilin^fu^l propran toa cliG-s: ^ 7, 3 '9 

(llarlc all that apply) 

1-Bilingual teachers teach in only one language 

la-Bilingual teachers who teach in only one language teach in their 
dom inant language, , whether that is their native or second language, 

B^-lingual teachers who teach in only one langixage teach in their 

nativ3 language: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
^ ' 1-0-not specified 

(2)»Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language, 

0- language(s)u8ed by teachers not specified 

7,^ Language(s) used bv bilinmial_->-^-r-.--r^_^ri^ 7, A 2 

(llark all that apply) - ^ " * ' 

1- Bilingual aides instruct in only one lang-uage 
la-Bilingual aides 'who instruct in only one language teach in ' 

their dominant language, whether or not it is their native language, 
* ilingucJL deles who instruct in only 'one lang, teach in their native lang, : 
1b-only if native luigucfjc is ..Ico thoir, dcrdnc^^t L.:\fju..£e * " 
1c-v,Vwr. if ar.tivo language is not their doniiiant language 
1-0 not specified 

(2/Bilingual ai^des instruct in both their native and second language, 
G, vA6 regardless of which is their dominant language, 

' O . " 

ERJC O-ianguage(s) used by bilingual vc: dCoa not Gioociried 



II E Dom 



II E Dom 
^ N-EilT 



W 

1 



II,A 

ir.E 



A Total Number 
Monolingual 



B Total Number 
Bilingual 
6 



N Total Number 
of aides or 
paraprofessionals 



(inf)O, p.3l 
I, p. 23 




C, p. 46 



7.3 Language (s)- used by bilingual r^rpgran tca cliors; 
(Ilark all that apply) 

1 -Bilingual teachers teach in only one laiiguage 

^ 1^-Bilijigual teachers who teacl^ in only one language teach in €!ieir 
dominant language, whether that is their native or 'second language. 

Bilingual teachers whotfeach in only one language teach in their 
native langxiage: 

^ - ' lb-only if native language is also their dominant language 

Ic-even if native language i,s not their dominant language 
1-0-not specified , ^ 

(^Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language, 

0- language(s)uaed by teachers not specified 

7 .A Language(s) used by bilingual^^io -rrx i r.idos or p araprpi oGsioiials; 
(iiarjc all that apply) 

1- Biling\ial' aides instruct in only one langnoage 
la-Bilingual aides who instruct in only one language teach in 

their domjjiant ^ language . whether or not it is their native language* 
rilingurJ. aides who instruct in only one Icng, tccch in their native lang. : 
lb-only if n^itivc lai2\a:if;o is ..Ico thoir dcrdncxt l.:,i<^s,L^e 
1c-..v*.r. if nr.tivo language is not their douinant language 
1-0 not specified 

^^/Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language. 



O-language(s) used by bilingual 



ore IV,: 



110 c;")ocixied 



7.5 Cultural affiliation of teachers^ aides, project director and ^valuators by 
nuqber and percent (llark all that apply) Specify cultural, affiliation, 

A. Teachers Nq, % B. Aides No. % G. Proj, Director D. Evaluator(s)No. 

' Chinese-,. . . ^ ^ ^* — 

Chinese -AafilijjKic^n JJD JLPO^ A merica n 6 100 1st yrtolne se A merican ^ 

I _ _ ^ ^ _ _ ^ 2nd yr-^ . ^ 



0-not specified 



Pargpix)fessional Personnel ; 

a. P&i'aprofessionals working in the program will have competency 
in both Cantonese and English. In this case, the definition^ 
of ?*competericy" is the ability to use both J.aiiguages fluently, 
as well as having the background and experien^Njiecessaiy to 
assist in the teaching of bicultural materials.' 

b. Paraprdfessionals in the program will be utilized in a nuiiiber 
of ways; the3r1ri.ll assist teachers in taking students on field 
tripsj and, in some instaiices, they vill assist the calligra- 
I*er in translating materials from Canton.-»se into English and 
from English into "Cantonege. 

o. It is the responsibility of the Administrator of the program,, 
wrking in conjunction witl^^ the pirogram classroom teachers, ♦ 
to evaluate the effectiveness of the program* s paraprof ess ionals^ 



-31" 



1'4 
-4 ' 



7.6 



O-not specified ~ 
• -ihaber-of- ti-~53'-pro grau teach ers fron locsrl- comunity S 

^ S^.^of totaIlK-a:T teachers. 



7.6 Uof^% 



7.7 



)!Ssi^"llaJ" P.?2-te.cher. middle class, 

!?!**kM^5p8ft.#f^ and aides of sar.e 7., to. S 



indicate specific percent on the blanh, or 



A - teachers 
B = aides 



if specified descriptively, 

1- few 

2- s ome 

3- nany 
^Haost 

5-more than half 
0-not specified 



0, p. 31 



7.8 T|ac,her Qui^ - Training and e^:pGrie.nce T^rior tp oroiect ^4 's 

(Indicate number of teachers with each qlialificatlon,^.8_i]^°^^ 

if given) 7^ 2, 9 AO, 11 ,20, 18 



I- 

f 



I 



X<JCO)t 



€Ric; 



n.s, -qualifications not apcified 

0-previo\is courses not specified 
!• teacher Erast aeet a specified level of langmge proficieney on a 
standardized proficiency test of the non-English language tlirough 
which (s)hc will instruct 

teacher must meet a specified level of coiaraunicative competence in 

the non-Siglish language dsteniined by a structured interviex/fTuency 
3..... .-previous teaching through N-aiT (in country where it is a native^i^ative- 

~ -^.angua^e, in Peace Corps) li::e 
A.... .J)revious teaching in local are^iive in tlic co:t.iu:ait7 -oeilnce 

5...... coursee in N-BIT language stracture and usage/ liiicalstiP^, o- tjv • • 

6..^ courses in K-£ literature' or IHe'-r- -f. °^ i^-^^^^n 

. any previous education through b-3IT/content of courcss learned tlirou-b 
.courses in teaching 2SL/aur^.io lin£.-ual a^^roach ''^'•alfiT^l- 
_ courses in methods of teacMng N-2rf linguage/lan^nage develo-rient 
. co^u'ses. m laetliods of teaching content (e.g. raathjin N-3iT 

12.. certification in ESL/or eiroerience teachin- I^SL 
13... ...certification in teaching i'f-HIT 

n«™->.c*oss cultural courses 

15..., _ ^courses. in the cultural heritage, values, deep cultm-e of N-aiT or 
lo....^.. other qualifications, specify ti-avel 

'3. ©-e>:perience working vdth Chinese children, ^rong in tea-^hin^s ESL 
8.0 STAFF DSVSLORSJ^T ^ovleO&e, pref. experience^ ^ (SJcurriculuin develop. * 
I 0.1 A ^~^o^j±- 

2r"° training aentioned . - ^ ^ . 

'^i-f°^^-^-^-^-§r^'^'^^^^ A. For B For P-rn 



'^'fC'^t^^^ indicated, but nature not specified 
Ir^jglxsh as their second language 
(^nB teaching of L^lish as a second i^n^ge" ' ■ 
3-A as tiidxr second language " " ' ' ' " 

(3?The teaching of X as a secondTanirJakV 

5-ifethod5 of teacliin -^"^ ... 



|-.iex.noa5 oi teaching other acadenic sub jVc tV " " 
6^ictuc^s of teaching other acadenic subjects 
m A language 



6 = aides 3^^^^ 



5-nore than half 
0-not specified 



s 



Tin ^ 

7.8 Teachei" Qualific^ypns - Training and e:^5)orienco ^i-'ior tp oroject 

(Indicc nmber oY teachers with each qualification, 7 •o_ ^ 

• - ,^ ^ifgiven> 7,2,9,10,11,20,18 

n.s» -qualifications not spcified 
0-previous courses not specified 
^ 1. teacher iaust meet a specified level of language proficiency on a 

X<Jtoy ""standardized proficiency test of the non-English language tlirough 
^o^y 7fw which (s)he will instx^ct 

' ' " teacher must meet a specified level of comunicative corapetence m ^. 

^ *^'the non-English language deterrained by a structured "intervie;/flue^ciV 

o 3. previous teaching through H-EilT (in country- where it is a native^^'i^-,;^ive- 

language, in Peace Corps) ^ co:a« 

4,. previous teaching in local are^live in tlib co:x,iu:ait7 pexence 

5, ^ "courses in H-BiT language structure and usag^ li:i3uistics or FL trainin 

6. ' ' ' courses in N-E literature' or. litevacj- in Spaiiigli 

r^^riust be bilingual ,^ y — 

ITT^ny previous education through f'-3iT/content of coui-sas learned ^tliroiigh 

courses in teaching 2SL/a^ldio lingual approach i'-2iIT 

"J courses in methods of teaching N-EliT language/lan^xxage developr::ent 

_ courses in luethodS" of teaching content (e.g* mathjin N-3iT 

12, certification in ESL/or e::perience teaching; ZSL 

13. ["^]certification in teaching N-EilT 
14,.^' crqss cultioral courses 

15-_13o^ses in the cultux*al heritage, values, deep cultui-e of N-3IT or 
16, ^otlier qualifications, specify, travel 



0, p. ^5 -tS?-exoerience working with Chinese children, j^rong in teaching ESL 
8.0 STJ^^DEVSLORiEHT knowledge, pref . experienc|^^ ^ (^cut>riculum d evelop, 

B - g'A 

0-No staff training mentioned 

8;.l The^ proiec^ is_ o^^ A. For S. For Para- 

§l]id J^J, P,^J[i^cgi£nals . 
(laark all tha-f apply) 

n.s •-Training indicated, but nature not specified 

L-English as their second language 

<2yrhe teaching of English as a second language. 1x^1 [HH . 

3-X as their second langTiage . 

(2?The teaching of X as a second language X ^ LK I^ 

5- liethods .of teaching other acaderaic subjects ^ 

6- iiethods of teacliing other academic subjects . ^ ' 
in X language ^ ^ - _ 

F.A.p,22lMPR0VED STAFF COMFETENOY ^ 

C, p.33rSj:LlNG. ED. TRAINING I -1 

u.? S(:at ed goals of teacher trainin:: are ; 8.2 l l Students 

^ -I N-EMT II EMC 

F A (launder standing/ of socio-cultural valued and practices oi . X * / 

^*22 2 -Cross -evil bur al tjaininG 

" * 3-Sensitivity to ethnccentricism and linguistic sno'ober^^ ZZZ 

U-iiuareness oi the sociel-eiaotional development oi 

5-Strater^ies for accomodating the different learning 

jCtm/ styles of 

S-Strategies for cognitive development of 



7b 



-Strategie^s for reinforcing the self -esteem of 



Methods of cross-cultural teaching or teaching the 

'bicultural con^ponent 

9-PoxmLatiqn of pupil perfonn^ince objectivos 



30-Methods of evaluation of pupil performance objectives 
List specific courses if given (or Xerox and attach) 



!• Classroom Teachers 

a. The classroom teachers involved in the Caiinese bilingual 
program are all bilingual in Cantonese and English, as well\ 

as experijenced in teaching within a bilingual-bicultural en- 

i 

. vlronment. ^ 

b. The teaching staff in^he pro-am has collectively had many 
year's of teaching eixperience within the Chinatown area. They 
are esqpezdenced first-and second grade elementary teachers and 
are highly coupe tent in teaching in either the English oi; the \ 
Cantonese language. 

c. During the first year of the program, the instructional staff, 

as well as the school administrators, developed an '^onsite'' 
efvaluation method for measurement of classroom teacher ef-^ 
fectiveness within the program. Also, the classroom teachers 
in the first year of operation of the bilingual program devel- 
c^ed many teacher-made tests for the pupils enrolled in the 
' program. The esqperience derived from the development of these 
tests will be used by the staff in the coming year for the 
development of similar pupil-evaluation instruments for the 
second grade. Also, of course, the staff will use California 
standardized tests to assist in measuring pupil progress in 
such subject areas as reading and mathematics. 

Billngoal Classroom Teachers 
Itesponslbllltles t 

The teachers will teach the bilingual classes and will act as coordiu- 
ators of the bilingual curriculum afid materials development. 

Qualifications ; ■ 
1% i*,-f K« »n fixnerienced teacher with a valid California 



b. The teaching staff in the program has collectively had many 
year's of teaching experience within the Chinatown area. They 
are esqperienced first and second grade elementary teachers ^and. 
are highly coinpetent in teaching in either the English or the 
Cantonese language. 

c. During the first year of the program, the instructional staff, 

as well as the school administrators, developed an "onsite'' 
evaluation method for measurement of classroom teacher ef- 
fectiveness within the program. lAlso, the classroom teachers 
in the first year of operation of the bilingual program devel- 
'oped mai^y teacher-made tests for the pupils ^enrolled in the 
. program. The experience derived from the development of these 
tests will be used by the staff in the coming year for the^ 
development of similar pupil-evaluation instruments Toi*" the 
second grade. Also, of course,, the staff will use California 
standardized tests to assist in measuring pupil progress in 
. such subject areas as reading and mathematics. 

r " ■ ' 

i 

BUlngual Classroom Teachers 

' I 

Itos ponsibilities t ; . ^ 

The teachers «ill teach the li'iSngual classes and vill act as coordin- 
ators of the bilingual curriculum and materials development. 
Qoalifications r 

1) Most be an experienced teacher with a^alid California 
Elementary Teaching Credential. . - 

2) Most be fluent in both English and Cantonese. 

3) Mast have experience in writing with Chinese children. 

Must demonstrate strength in teaching English as a second 
laaiguage. f \ 

5) . Jfast danonstrate knowledge of curriculum d|yelopmint 

6) Preferrably has experience in curriculum dejelop lent. 



Glue filers f 0 



7 



22 



STAFF OtVELOPKENT 

To develop improved staff coripetences, nine all-day staff meetingsj^-:^ 
were held and four outside consultants were employed. The evaluator, 
present at. five of the nine reelings, observed a very favorable reaction 
of-the staf^ 4o tl>e -Vrfr-irtu^ f^m^itl^ta^ In fact, the. evaluator con- 
sideied the lectures an education for himself. The staff, while 
ethnically Chines^, were also edqcated in the areas of culture, history, 
festivals, and language. There were many healthy discussions relative 
to goals, objectives and direction as a result of this stimulation, 
and if combined with the data analysis, the gap between middle class 
teachers and working class children could be substantially narrowed. 

One very important reccfr-nendation this evaluator has relative to 
staff development is that management not have a staff composed entirely 
of Chinese. While at first glance this alternative looks inviting, 
the results would probably be stifling to what is now a A^ery .energetic 
and dynamic program. , - ■ 

It Is also reconirended that the staff more effectively use their 
consultants. Rather than have a person lecture for a given period of 
time the"staff should, in addition, be prepared to use the consultants 
as input to their formulae for solving their own classroom problems 
as well as those of the overall program. This past year there appeared 
to be a detachmfe'nt on the part of the consultants from classroom ^ 
activities. 



er|c 
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8.3 Methods of Teacher Trainim t: (Mark all that apply) 8,3 

1 - courses ' 

2- experiential, teaching supervised by nastor teacher 
©workshops where teachers offer suggestions to each other 

4- use of video-tapes of teachers for feedbacl: on how they are doing 

5- cross-cultural sensitivity training, t-groups 
>6-interaction analysis (e.g. Flanders system) 

^7-other (apacify) 

(z/ vlsttsT^iectures, ^ -i ^ ^^^^ ^ y - 

8.4 Proie9t provides released tm e tu_Jte achers a nd par8.pr.offegj.on- G.4 _4 ^ 

als for .joint lesson planni ng- Q-Y^ 0- mentioned 

8.5 P?roj ect provides for paraprof essionals to recei ve course credit 8.5 

toyai^ eventual certification ; 1-yes 0-not laentioned 

How? (specify)\^,_I_: 

3.6 Paraprof e ss ional ' s x^ole ; ' 8.6 ..2^^^12,1 
' 1 -teaching whole, class 

^•teaching small groups - " - 

vSftutoring individually 
- 4-elei4cal~.^ ^ - ~ 
5-conti»ibuting to "bimltural component 
how ? 



|6-liaison vath parents >^ >^ 
C, p*3©assist in- teacMns(iE>*^^^^s-^*i^^ assisting on field tp-ps 

677 Training for project teachers a Bd_p_ara3£gf.eggigQ&I g . A S g ivQn ,lg:: 8.7 A_ < 

(mark all that apply) ' A for teachers B for aides B 1,3/^^ 

;6f«0^ 0-not specified . , 

/ (^University facully ' JLiS.F* STATS) 

*^ 2-project*s liastor Teachers ^ '"^ 

<^projec,t's li^eachers , 

Another, (speciiy) _ " ^ 

©-curriculum development TS^-ed. consultants-^^ ^ 
8.8 Number an d Proportion of personnel giving teacheX-training.j^ 

1- bilingual teachers & curriculum developers 

2- bicultui?al ^ 
• 3-N-EilT (specify baclcgrbUnTd)^ 



8.9 TralRin g^ ig. pxmided * 
(i[^uring a summer session 
(g^huring the academic year 
3-other (speciiy) 



8.9 \lL 



C,-D.33 4-a week prior to school opening & on going with curriculum „devf?loper 

8.10 gitte nt of tra ining; , 8.10 

Set, ■ ~ * B (indicate no. of houi's) 

y«fefV ^ 1-appro::iiaately eciiivalent to a 5 v/ee^iy o 

collet? course 6 aonthly ciniiiic 

2rfiore t ian one course 7 bi-iaonthly 

(JilLess than one course 

A-other (specify) jl .yeek pf pre-servlce training ^ 

9 all day meetings no. a 

8.11 Nunber andJ'iriEprtion^ of_J^ac]^ ,8.11 .J.^ 100 

""or: i*f specified descriptively, indicate: 
Qrfxot specified 6-nost 
(l/IOO^ .y-nany 

2- <aore than 15% 8-few 

3- 50-7A^ 9-other (specify) * 

zu\r U'25"5^$ 



als for ;;oint less on planni n.'z: Q-^^ 0- not mentioned 

8.5 Pro;ie ct provides for parapro f essionals to receive c ourse credit 8.5 Q - 
tovard even tual certification : 1-yes 0-not mentioned 

How? Cs-Qeciiy) - ^ 

8.6 faraprof essionalls role ; 8.6 ^^3^9, ^lPjin 

1-teacliing whole class 

S teaching small gi-oUps 
tutoring individually " ' ' - . . . 

^clerical 

5-contributing to bi cultural component 
how ? ' 



. l6-liaison xnth parents- 
p#33EJ^assist in teachingC^^^"^'^'^^'^^^^ naterials V2^. assisting on field t^5ps 
8?7 Tra^jiing for project teachers an d paraprof^psiopals is given by; 8.7 A_ <^ 
(mark all that ap^ly) A for teachers B for aides B i 

)6fieO\^ 0-not specified * 

/ ^ CPUniversity faculty ^ ^ X ( S . P . STATS ) 

^ " 2-project*s llastor Teachers / 

^^roject^s teachers ' ^ 



;;pther (specify) — 

v3^ed# consultants i^o, % 



^ -curriculiHn development — , ^ 

8.8 Hmber and P roportion of personnel givin g t eacher training wh o ^ 8.8^^1 pp 

1 - bilingual teachers & curriculum developers^ 

2- bicultural 

3- N-Eiia: (specify baclcground) 



3_ 



; 8*9 Trgipi ng as provided: , 8.9 __ J?,.^.. 

<^5)during a surnner session 
(louring the academic year 
3-other (specify) 

C,p»33'^^«a week prior to school openino So on going with curriculiara .developer 

8.10 £^:te nt of training; * ^ 8,10 a V 
^^t^ " ^ (indicate no. of hours) ■ ! , ■ , 
y«ie«y A 1-approxiiaately equivalent to a 5 ^ vee'Idy 6 

I oolleg:? course 6 sionthly 7p- — . 

' ^ 2rfiore t lan one course ^ . 7 bi-monthly 

(jsAess than one course 

i^-other (specify) , wjgek of jire_-servlce training . 

9 all day meetings no. ^ 

8.11 Number and Proportion of tea chers attending. JgAillina* 8.11 .1^ IQQ 

or: if specif ied descriptively, indicate: 
Qrfiot specified 6-nost 
Qy\00% ^ 7Haany 

2-«iore than 75% ^ 8-few 

3.50-7^?^ 9-other (specify) ♦ 

5-1 -245^ 
9.0 TEACHERS^ ATTITUDES 

9»1 Teachers ^attit ud es are asjges sed: (Mark all t* t apply) 9.1 1^» o^7a 

0- not mentioned 

1- to N-2IT language or dialect " 

2- to N-SMT students - expectations of achievement 

3- *b N-aiT culture ^- 

nJl^to teachers and director* s behavior 
i^ipspior to participation in bilingual project 
5^teT project^ training 

Q^iBStBT participation for a period of tiue in project pre & post^^st 

CzDthrough a questionxiaire * . • 
Q S'-other (specify) 
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10, a STAFF PATTK^NS 

10.1 Staf f patte iTxSt (aarl: all that apply)l0.2 Staff: 10.1 

0- nbt specified ^ (l)-bilingral teacher , 

1- tean teaching ' @l3SL teacher 10.2 ->^> -''^ 

2- cluster teaching ■ 3-bilingual cooi'dinator 

3- shared resource teacher , (^aides or paraprofessionals 

4- -other (specify) ^ ' 5-consTaltant psychotherapist 

••floatins'' 2na^srade teacher . .^l^^!:^^ 



a ptS ' 6^other^(specify 

10.3 Average^ _nuiAber7? f^ ^ plfiss* 10.3 
0-not specified 

1 

10. 4- Aver age^ num ber of aides, or pjaraprofessipnals per plas^: 10#4- 

0-not specified 

10.5 Avey^g^. nuj.^b^y of [^-HIT QV h.iliP£^^^T nicip^ {nr pa^- 10.5 
prof es sipnalp ). .pey , pj.ap : 

0- not specified 

' ~ 1 2 3 5 

10.6 ^i^Aal^ aide_tp_pj£>jj^^ 10.6 ^ ^ ^ 

is^^iven: ^^^^^ 
^individually - byiCiPteacher 
an sniall groups _ A-special remedial teacher 

/0-not specified (5^araprof^ssional 

o^^rent tut/cr 
V'-older student tutor 

8- peer tutor 

9- not specified ■ 

10- no special help given 

11.0 INST.^UGTIONAL COIiPOIJEl^IT - DU.JlTIOn IclD ZITZIIT OF BILIim\L COJIPONSNT 

11.1 Duration of Bilingual Education (policy) I II ' Hi 

N-jjg^langua^e will. be_ inaintoined in prpfflrap; lE DOk £ DOJ< ii DOil 
(marl: all that apply) , miu: Elff ' MEIIT 

^ 0-not specified hou long 

1- as the alternative language of learning X 

for as- long as desired 

2- as the medim of instruction for special ^ \ 

subject -^iiatter {e.g. cultxiral heritage) 

3- only for the length of tine necessarj' for 

the acquisition of suf f ioient liiglish to 

per^nit learning of acadenic content at an lt.1 I ^ . 1 . . 

^ acceptable level in English II 

" Cii-progran viewed as an educational proto-type for a model ^ ;^ 

of a full scale bilingual (K-I2) program ^ 

11.2 How niany^jrgars. doAS .2^pjP£t AI^M M P2^?¥^. fPV. ?-P?i'S^S^^?'2Pi 11.2^ 13 
for, il-i?3^l?*P)i?. through lI-a'CT^X^n^Tia^^ tp^ cpnj^inue? 

0-not raentioned the over-all ^educational goal 

if for a particular nuraber of years s * of the program tcdevelop an ^d 

1 2 3 it 5 6 . 7 8 9 10 11 12 13 ucatlohal prototype v/hich may 

K-12 serve as a repli cable model for 
' '^^^ '''^ the dev. of a^ f ull scale (K-12) 
• (if specified in terras of a condition, please state it - biling# program 
e.g. "if a child begins learning in il-SrlT and English in P: e^-K^ 
N-arr instruction should continue through high-school*') 



10, 3; Average, nu:;b^^^ ' ' ^ lu.^ 

0-not specified' 

10.4 Average, niamber of aides or payapy.ofessipnals per class ; 10.4. , ^. 

0-not specified - 

1 

10.5 AveyagA mi-ibpr f^f ?--f?iT OT >>i1irigiifl1 AirlPft fnr pjrca- . 10.5 

prpfes.sionalgX.pey^ pj-as* 

0-not specified 

10.6 Sp^eciaJ^ ai^^^ ^0.6 

^individually by :C2rteacher 

Ln siaall groups ^-special remedial teacher 

0- not spenified (5^araprofessional 

b^arent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INST.1UCTI0NAL COl^ONEKT - DU;j\5I0II .cID KITIilT OF BILIKGUilL COIIPOIISNT 

11.1 Duration of Bilingual Education (policy) I II II-i 

%tlC$^ Il-gff ..language will be , m aintained in prpgrans lE iX)ii a3 DOh i)Oii 
^ (marl: all that apply) ' MEtil EliT I^EliT 

' ^ 0-not specified ho\; long 

1- as the alternative language of leaimi^ X ^ 

for as long as desired 

2- as the oedits-t of instruction for spe^al 

subject iiatter (e.g. cultural heritage) ' - 

3- only for the length of tine necessar;* for 

the a: ?^iusitio'n^of sufficient Siiglish to . - * > 

periiiit learning of acader^ic content^ at an ^ 11.1 I" 1^.^, 

^ acceptable level in English ' ^_ - ^ jj 

CA^progrsun viewed as a^i educational protptype for a model 
of a full scale bilingual (K-12) program 

1 1 ^2 How J^iny^years. dpes^ 2^^92^£X.3^?'^P. 92^*??^. Sp?. ^-Jf^P^'FlriPl^^:!^. 11.2^ lj3 ^_ 

for;; H-IliT^^pup, thxpu^Ji llr?iK.2-?i^SP?SP^ ^9. PPIltinue,? 

0-not mentioned the over- all educational goal 

if for a particular nuraber of years t of the program to develop an ed- 

1 2 3 4. 5 6 7 8 9 10 oj. 12 13 ucational prototype vrhlch may 
_ . ^ . , serve as a repllcable model for 

the dev. of a full scale '(K-I2) 

• (if specified in terras of a condition, please state it - bilin^ • program 

e.gV "if a child begins learning in il-ISiT and English 'in Pre-K^ 

• - N-aiT instruction should continue -through high-school") 

•a = ^ 



Duration of Bilingual Education (in practice) (llark all tliat apply) 

11,3 Second laii^jiage leaniing. is_ intrpducea in which grade; 11.3 I ^ 

code; (> N.A. "(if no IiIT) " ' * - II "S**" 

13= ..U= UlZ" 
for each grouT 11. A. Pre-K i?l234.r6"7891011 12 

I r:-a wh X 

Ill -•; IX)M/HEI.iT V.. .T. i.. 
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/ 

Abstract 



A. The priinaiy objective of this bilingual pilot program is to develop 
an educational prototype which tnay serve as the replicable model 
for the development of a full scale bilingual (K-12) program within 
the Chinatown-North Beach target area, as well as serving as a model 
for other areas ixi the State and nation that exhibit a similar educa- 
tional problem. 

B» Other major objectives of this bilingual pilot program are to utilize 
an eaqperimental class of 23' first grade students in which: 

1 . Bilingual curriculum and materials (in English and Cantonese) will 
be developed. 

2. The students will be offered special, intensified instruction in r 
both English and Cantonese. 

3. Materials will be developed and refined so that an expanded bi- 
lingual program (K-12) iriay be developed for the target area. 

C. Primary procedures to Achieve Stated Objectives: 

1. To establish a first grade class' of 25 foreign bom Chinese chil- 
(Jrren at Jfean Parker School. 

2. To hire a fully qualified bilingual (English arid Cantonese)- teacher 

. and paraprofessional to operate the classroom aspect of the program. 

3. To enploy a bilingual (English and Cantonese) curriculum writer and 
^ clerk to develop a bilingual curriciaum and education materials. 

U. To develop, under the program, a variety of bilingual materials . 
and teaching strategies for the classroom. 

5. To devise and produce ^propriate test instruments and procedures 
for evaluating student progress in English, Cantonese, and the 
general first grade curriculum. ; 

-. 

6. To establish a screening process for. students and appropriate 
educational materials to be used within an efficient and effec- 
tive ,bilingual-, program. 

7. To involve, tlirough existing structures, interested, agencies and 
organizations located within the target area so that strong commun- 
ity backing for the program may be achieved.; This community backing 
will play a primary role in the development of a future, con?)rehen- 
sive bilingual program. 

8. To utilize fully a number of eiqiert consultants in the field of 
bilingual education so as to assure for the effective success of 
the pilot program. 
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00 



- 0 not - sradoa 



grade) 



U Voc. 

training 



T . S?^®- (if «o aiTXcpoclfied .1^3 U-e 10-12 13-.c611ogc 

II 3-.'>.; - st"" . "I" ■ — " — 

ill lirDoii/inaiT^*" "-^ •- * 

code: 13=College ov University- (Othei- pro'fession-T training) I 3-12 
14?=^Federal, State, or Private Vocational Job training n 



■'■'•5 .%5PM language leam^^ stiidents ij. 

PJlPiected through -£rade : ' * " ~ • 

00 if 0 not grades 

code; no SiT spe.ified 1 • 2 3 4. 5 6 7 8 9 10 11 12 
II SIT / I M 1* 

1:1. N-SiT/E Dom ~ ^ ^ ~' 

11.6 keafningjji. thejj^ r^ti^^^ Hon~2nglish dominant 11.6 
students is. prpjecited jtooj^ t 

O=not specified/Grade 1*" 2 "T 4~ 5* 6' 7' 3 9 ' 10 11 12 

11.7 Tlie amount of instruct^ional time in and thi-oiigh their native language 
per day for H-SiT students vJxo, are N-E doroinant is: 

code. C^:not specified DFuath s science ss = social Studies 



11.5 I, 12 



12 



11.7 

iiin. per day 
of instruction 



/ 
/ 

Total Min. pjfer 
day of any / 



,instruc,tiaii... 



11.8 

Subjects taught 
in native lang. 




11.9 

- of time per- day of 
instructic& ■ ■'. " 

„ t]jfcu^i H- arr 

Pre K * ' 



:---read±ngi--- •3-( 25^.......... 

(7rlt±ns ---- — 



■7 

l8 ■•■ 



■;9- 



10 

12' 



11.10 Tlie amount of instructional time in and through their native language 
, for N-SIT students who are English doiainant is: 

code: 0= not specified K.A. = not applicable, no H-SiT, E dom students 



11.10 

ilin. per day 



PreK 
1 
2 
3 
U 
5 



Total liin. per 
of instruction day of any 



11.11 

Subjects taught 
in native lang. 



>,••«•>« • At***"*, t 



11.12 . 

% of time per day of 
instruction 

. tliroxagJi^N-SiT . _ 

jP^e K [[.yM[l: 

; * 2 

f^- ■■ 



9 10 11 



11.5 Secppd, jLianjjiage learning, for lih^ljish^^^ students i§. 

prjDjected, ttoougli fL^aR© • 

00 if O"^ not grades 
code: no HIT specified 12 3^ 5 6 7 8 

TV T-r rrp 

. i:^ N-SiT/i: Dom '1* "r. _ 17. !1 ^7 VS. [Z 

11*6 Le ayn,in ft in thjeiy, nativ e lan guage for Non-ii h glish, dominant ■ ' IT. 6 
stlideiL*A -i.s projegted throiurh grade : 
0=no*t speViHed/^^ z' 3 4 5 6 7 8 S tO 11 12 



'11.5 U ^12 

it::::: 

12 
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11.7 Tlie aiaount of instructional time in and thi^ough their native language 
per day for N-aiT students \£io are N-E doiiiinant is: 

code: 0=not specified nFnath s = science ss =^ social studies 



Pre IC 



11.7 

iiia. per day 
of instruction 



Total Min. per 
day of any 



11.8 

Subjects taught 
in native lang. 




11.9 

% of time per day of 
in8tructic& ^ 

tocuda H-Etrr ; 

He t ' 



571*1 tillg 



5. 
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11.10 The amount of instructional tiae in and through their native langizage . 
for il-SIT staadents who are English dorainant is: 

code: 0 = not specified K.A. p not applicable, no M-EiT, E don students 



11.10 

Ilin. per day 
of instruction 



Total liin. per 
day of ai^ 
.jjasiomtioA.., 



it.n 

Subjects taught 
in native lang. 



11.12 ^3 
% of time per day of 
instruction 
tIiro.ugh N-3iT ^ 



11.13 ^^-fjP^ra^^l^^GneriJp^y ~ K>nly non-English liother Toii^e 



pan? 11 » 
ii.i5v:_2- 



students (incliiding Il-EIIT-English dcoinant), Eki^lish 
iiother tongue students do not, receive instsructibn in ^ ^ ^ 

a second language 4 " 2-Chinese as a 2nd lanc,...^ 

taught 'to Enslish-Ddn. stu- 



0-no 2nglish iiother tongue students 
2- 2 wayv- aZT leeati the second language rjents 
11, 14 The ai.iount of instructional time in and. through their- sdcond l^anguage 
for pupils who are native spealcers of English is: ' 



PreK 
1 

2 

:> 

U. 

5 

6 

7 

G 

S 

10 

'11 

12 



code: 0 = not specified N.A. = not applicable, rife Snglislr lH students' 



11. U ■ ■ . 
iiin, per day Total min, pel- 

of instruction day of any 
thrpug.h M-arr. ^ . .,.„instructipii_. 



11.15. 

Subjects tavghf 
in second lang. 



■I 
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1 • 
• I 
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11.1..6 . . 
% of tine per day 
of. instruction 
- throuf^h N-^iT 

.'jPreK ""- 
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'i.::: 
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11,17 Ifeed^ or^ sjap^^ate JLajt£pAg(B^ usage^ bx .teacfeej. ^and/or aide 
in tlie classrooH (xoa^ air that apply)" ' ^' • 



11,17 



0- not specified 

1- langua^s are never xiixed bjr either the teacher, aide or the 
pupil in any one class period; only one language is used, 

2- the second language is used exclusively by the teacher^aide 
and pupils during at least one portion of the school day, 

3- the teacher uses one lang^oage exclusively idthin a class period^ 
pupils. are allowed to use eltlier native or second language, 

4- the teacher uses only one language; however, the aide or para- 
professional uses another during tlie sane class period; students 
nay use either, 

5- the teacher reinforces a:iy conversa-oion initiated the child 

^ through the use of whicheve r language the child lias used at the time, 
(^constant switching frora one language to another by teacher during 
lesson, 

7- the teacher uses Engliili and the paraprofessional then translates \ 
the sane laateria]. for K«-2I1' pupils, ' v \ 

8- cther (sumarize) ^ jj^^ ^ 

both languages used by teacher and polfp'i^^t^ emphasis placed 
on use of English, 

Ex: **the teadher Is careful to guide the discussion so that 
ev^n during the •^Cantonese period/* English Is also being 
used^*' 

12.0 iiETHODS OP SECOND LfllTGUAGS TEACHING 



(liar!: all that apply; some. projects nay use a combination 
of methods) ' y 

gpAudiorlinmxal habit skills or behavioral approach, Snpliasis 
on comnunication. Includes conti^stive analysis of sounds 
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. 8 
9 



"IliR. per day Total nin. 'per Subjectp^u^ht ' of t--i.'.6'.,cr di.y 
of instruction day of any in second' - lang* of instruction 
throurA N-a H insiarictipn _^ thjcpufji N-£2 iT N5 
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• 17 llfeed. or^ sjepajate Llaii£jjag.e tisa^. bx .teacher aad/or aide - ,11-37^. 
in tlie classroom (m3*l: all that ' apply ) , . - - ^ £l 

0-not specified \ - / • , , 

•1 -languages are never uixed ^or 'either tho •teacher, aide or the : " * 

pupil in ai^r onev class pqriod; -only .dne language; is used. ^ . - . 
?t-the: second ^a^iguage is used exclusively by the teacher,aide ' . ^\ 

and pupils during af'Jea^st one portion of the school dayirr";. - \ 

3^ the teacher, lise^ one language exclusively within a class^ period; 
, pupils ^^are alloi/ed to usepeitlier ^tive^ or second' Taxiguage.^ ^' ^ 
4.-th9 teacher uses only ohe language;^ however, the aide of - para- 
; professional !uees anotiier duj'ing tlie saae class {period; students 

nay use eitller; > * i - 

5-the teacher reinforces ai^ conversation initiated by the child' ^ 
thrcv^h the use 6f whichever language . tlie child lias used at the time*. . ' 
LconstanVsidtching -/roa one language to another' by teacher d^frihg -\ ' ^ 
JessQH. ' > ' • * ^ : ' , \ 

^7-the teacher uses Sagllsh and '^e paraprofessional then ti?anslates *• ^ 
the sane^terial-^for H-3iT pupils,. ^ 1a " 

S-other (suiEiaVize) , ^ ^. x^=^^^^^^ • 

both languages used ,by .teacher and ^^i^^^oxx.^ emphasis placed 
on use of English. 

Ex: Hhe teacher is^ qarefiil to guide' the discussion so that 
even during the,*Cr^ntonesa period/* Sjigiiah is also' hewing • 
• used.*^ ! ' , ^ • ^ . ' 

iimODS OF'sklORD LiUIQUi^ TSAOT^ \ f^^^ '^^ 



(ifer!: all that apply; some projects iiay use a combination 
o^ methods) * •/ ^ 

^ ■ I . ^ ^ . • • 

^!^P4iPriiilg3?Al habit skills baj beliavioral^ approach. S!5)iiasis 
on comunication. Includaa coiitrastive analysis of sounds ' ' 
(units) in botli*'.lan^-uages by teacher and , students, student 
repititibn of tapes and/or -fluent teachero' laodel -s-entence 
patterns until responses are .autaaiatic* Sirrictviral irills and 
. dialogues are systematically presented. , Incl^.^xdea direct as- 
sociation between object and word in secojn4 ^Lrngua^e in a ' 
sequence of patterns leaded iri complete sentences. Inductive- 
• generalizations drawn fron epcainples.' ' v 
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Acquiring an understanding pf the stinictiiral'^ patterns or 
gramnatical rulea of a language, . 



aiming tovmrd child's eventual 
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% ^ DIDB COOMrt" FUBLlC SCHOOL SYSTEM ° 





FROQRAM FEATURE 

1 ^^^^ 


RELEVANT 


IRREIE7ANT 




Students utio vere native 
speakers of fiaglisb in 
Class. 


; ■( 


Prefer to reach raorT^jmli 
grant Chinese speakers 

s^irtiose needs to learn are 
BWe-urgent. 




Large staff and many 

Classes. 




Only one pilot class with 
one teacher and one 
par^rofessional and 
stpp^rtive services. 




Six veek iioiicshop for 
Miainistrators and 

Teachers. 




Lack funds an! ti^ne. 




Detailed linguidtic se- 
quences for Bngflish as 
a second language and 
Spanish as a second 
• language were devctloped 


Need detailed linguistic 
sequences for English as 
a second language. 


No involvement of non-^ 
^v,^Chinese st\Kients^ 




Spanish ^as the vernacular 
given 'fecial attention 


At^tention will be given 
to Gantpnese. 






In all areas of curricu* 
lun^ bilingual curricu- 
''um in hamony with 
egular Dade County 
prospram as it spears 
in curriculum bulletins 


Bilingual curriculum in 
hannony with regular 
SFUSD program. 


0 ^ 




Special ESI matetlals 
vere pnpvided. 


Same. 




' %anish/4»al, reader^ 
^>anij» translation of 
aoioiM^ healtk^ math 
semr* Spaxiish library 


Same but in Chinese. 
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B. An Analysis of Successes and Failures in Meeting Performance 
Objectives : . 4> 

1. Although it is a bit early to talk in tenns of pupil successes- 
and failures '^±rr^he Oninese Bilingual Pilot Program, it is still 
possible to point to a few instances of- success. As exaiT5)le; . 
The class had a conversation period in which children shared news 

items in either Chinese or English. At first the Hong Kong 
children spoke exclusiveny in Chinese. Six week after the 
semester began, however, the Hong Kong Children started to use 
. |English. At this time aLnost all of them are using English 
within the conversation pe^od. This conversation tiin^ was de- 
veloped so as to utilize as fully as possible pupil participation. 
Now all of the pupils can ask questions, make comments, react to 
what is shared, and chime in (in English or Chinese) with any 
* infonnation they feel is relevant to the discussion. When the 
conversation period is structured to be carried out in the 
Cantonese language, the teacher is careful to guide the discus- 
sion so that even during the "Cantonese period" English is also 
being used. This particular activity has increased English pn)- 
ficiency of the Hong Kong bom children beyond the expectations 
of the program staff. The fact should be en^Jhasized that with 
the program only 8/1 0th of one year old the Hong Kong children 
in the class show a great willingness and abiHty to speak 
English. They are continually "trying out" their Blglish on 
others and they no longer ^pear to be as subdued or passive as 
they were on entering the program. 

•^e;fi6ng.Kong children now can read English with a fluidity and 
an intonation pattern that is not sing-song or recited in merely 
a wordlfor-word fashion. They appear to be finding the English 
language a comfortable medium in which to 'express themselves. 



items in either Chinese or English 



At first the Hong Kong 



children spoke exclusively in Chinese. Six week^after the 
semester began, however, the Hong jCong children started to use 
English. At this time almost all <!|f them are using English 



within the conversation period. Thivs conversation time was de- 
veloped so as to utilized fully as possible pupil participation 
Now all of the pupils can ask questions, make comments, react to 
what is shared, and chime in (in English or Chinese) with any 
infoiroation they feel is relevant to the 4iscussion. When the 
conversation period is structured to be carried out in the 
Cantonese language, the teacher is careful to guide the discus- 
sion so that even during the "Cantonese period" English is also 
being used. This parti cidar activity has increased English pro- 
ficiency of the Hong Kong bom children beyond the expectations 
of the program staff. The fact^hoUlS^i^^en^ with 
the program only 8/1 0th of one year old the Hong Kong children 
in the class show a great willingness and ability to speak 
English. They are continually "trying out" their English on 
others and they no longer appear to be as subdued or passive as 
they were on entering the program. 

The Horxg Kong children now can read English with a flxiidity and 
an intsnation pattern that is not sing-song or recited ^in merely 
a word-for-word fashion^ They appear to be finding the English 
language a comfortable medium in which to express themselves. 
On the other hand, the, non-standardized Cantonese speaking child- 
ren in the program are progressing qtiite well in the Cantonese 
section of the class. Their basic Cantonese vocabulary has 



/ 



increased and supplementaty educational activities such as 
Chinese folk tales told in Cantonese j Chinese cartoon, booklets; 
American folk tales retold in standard^" Cantonese; ax^ basic 
Chinese vocabulary as developed on lafiguage Blaster cards by the 



classroom teachers have proven to be^raost successful in terms of 
increasing the standard-Cantonese proficlency^of the non-stand- 
ardized Cantonese speaking children. 

Under the social studies program component^ the children expe- 
rienced six first hand e3q)eriences with other American children 
during the year. A monthly program of visits to a neighboring 
, school gave the children personal experiences with American' 
holidays, with Americans. This relationship^ with English speak- 
ing pupils provided continuing motivation to be bilingual. The 
time spent together gave content and detail to their original 
vague impression of -what being American was* 

Every tradition celebrated at home was carefully observed in the 
classroom. Information, background, vocabulary were developed in 
conjunction with six Chinese holidays. As a result, parents say 
that their children are contributing to discussions at home. 
Parents may not know. how much progress their children are making 
in understanding American life, but they surely recognize their 
child's growth in knowledge about their own Chinese customs. 

On the other hand, there have been some failures thus far en- 
countered in the program. It is really unfair at this point to 
, call any particular aspect or co^^>onent of the program a f ail\ire 
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since a full year has not been' expended on the program, and it is 
neither scientific nor just to talk in terms of success or fail- 
ure until the full measure of time has been utilized by the pror 
gram staff. However, the one major weak point thus' far discover- 
ed in the program is in the area of using cuisenaire rods in the 
arithmetic section of the class. 

There wasn't enough time to let children have many Kq)eriences ' 
• using the rods. A more direct route to conceptualizing might 
lie in the use of the abacus. 

Even without, the first hand experiences, the teacher coi,?)ensated 
with explanations in Chinese of "greater than - less than" and 
"place value". After children had understood the operation, 
they quickly learned the English labels. 

At the present time, most of -the children are woricing at grade 
level, using the Greater Cleveland Math Books, supplied by the 
, State . , 

Modifications of long Rang e and/or Five Year Objectives a.-, a 
Result of the First Year's Operations ; 

There will be no major modifications of the program's long-range goals 
or the five-year objectives. The over-all educational goal of the pro- 
gram to "develop an educational prototype which may serve a repli- 
cable model for the development of a full-scale bilin^al (K-12) pro- 
gram within the Chinatown-North Beach target area as well as to serve 
as the model for other areas within the State and Nation that exhibit ' 
similar educational problems' is still the primary aim of the program. 



^ M^ifications or Refinements of the Program as Originally Approved: 
jta important modification of the program as originally approved has 
been suggested by the staff. The class size of 2$ foreign bom child- 
ren, written into' the original proposal, is thought to be excessive by 
the staff members'. Small children brou^t together in a bilingual and 
a bicultural situation need greater supervision as well as an environ- 
ment that will allow them, to work in small groups. Becausevthe teacher 
in the entry classroom did not have the assistance of a paraprofession- 
al end was unassisted for most of the d^ in her duties, it is the re- 
commendation of the staff that two classroom teachers be assigned to 
the entry classroom in order to have the time needed during the day 
to try out educational innovations as well as revising teaching 
strategies. ♦ ' 
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important clarification of the program objectives as originally 
approved for the entry class has been aniBended by the staff. With 
the entry class, con^josed entirely of Chinese speaking children, here 
objectives referring to directions, social questions, etc, in Canton- 
ese are for the children speaking non- standardized Cantonese dialects. 
Furthermore, two of the language skills nentioned on page 11 of the • 
original proposal ~as is now deterrained~shou].d read: 

"6. To read and write in English the words and sentences 
developed in the oral, language activities, " 

The reason for dropping "as well as Cantonese" is that in the Chinese 
laJiguage system;? spoken and written language are not equivalent forms; 
that is, Chinese words are pronounced one way in spee.ch and are pro- 
nounced another way when they are written. 
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Finally the objective having to do with Chinese writing should read: 

"7. To read and write in Chinese the words and -sentences 
chosen for stroke count and utility,"^ 

The reason is that many simple words in IhgUsh are very hard to write 
in Chinese. It woiild be difficult to write many of the words mastered 
in English. . - 



page 12 

^^1^2^^''%. -^^"^^^^Y^ approach: thi-ough listening to connunication. 
calffor1hr:S«S't^'*^'''?^ language in situations il^Sh 

(Se Z ^^U^e^lSlI^eTa^'^l^oT^^ ^ understanding. 

^St%et':d°\:^Sje?" °^ ^ ^ ' 

• ^^"f^Sfin^ • °°fitive code approach: through initial fomal ' • 

eSf^ f^^'" of graianatical structures, tiSn applying th^through 
examples, i.e. answering questions, or transfoming affimltive sentences 
to negative, declarative to interrogative, active to pas^e. 

3-Grari mr - Tr anslation Ilethod 
S'^o^?*',;^^,,^^' °^ ^""^^ translation from first language 

.t ^sr^ ssj:a?LJ!^^,"^ ^^^^^^ 

13.0 --iter 
AL-H* Language Skills Secuence 

(*Audiolingual iiethod: listening, speaJdng, reading and writing) 

Non Eng dom Eng^dam l^^* 

. students gtude^s ^^^^^"f ' 

A in don B in ■ a' L dS B in g g^^Aj n^^f^" 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13.1 Second language listpning-spealcing io n m 
s;:ills are learned: ^ <^ 13.1 IB_ 



1- concurrently with dominant lanoua^e ^"^ — ^ 
listening-spealcing skills 

2- after a specified level of oonipe- 
tency achieved in listening-spealdng 

^^Icills in dordnant language 

3pecifl«d-period of time after 
listenlng-spealring skills in donincoit 
lan^oiapo taught 



13.2jiliil secuence followed: 

(iTliister.ing-spealcing pfoficiency . tta' 



precaaes introduction of reading 1 i > tit — ^ 

2- .":eading is taught coneura-ently - IIS — ^ 

vith listening-spealcing slcills 

3- Leaming to read overlaps learning " — 

; of listening-spealcing skills 

t 4.-7herc is some overlap between * ^ " — 

f learning to read and to write 

I 13.3 Listening-speaking proficiency o t- « 

determined by: '3.3 

i Clihaeasure of listening-spealcing ^ — 

CDir- ^proficiency 1 1 t n ^^^.—^jJ? 

^:^ormal assessment by teacher '""^ ' 



to negative, declarative to interrogative, active to' passive. 

3-GranL iar ^ Trans lati on Ilethpd 
Ponoal study of amies of grajmner and translation frcsn -first language 
to second* Baphasis on reading in second language rather than using 
it for oral communication, 

ia n J^*^ bilingual curriculum writer 

13.0 DCmmiT AND SECOND I/JfGUiUJE snLLS SEQUENCE 

AL-H* Language Skills Sequence 

(^Audiolingual liethod: listenihg, spealcing, rer.ding and waiting) 

Non Eng dom Eng^dom 2nd year Eng^ 

pjudents , ptudentg jj^j^^ students 

A in dou B in a in dom B in Chinese 
lang second lang second heritage 
lang lang 

0 = not specified 

(Use not applicable (n.aj if project has no Sng» dom. students) 

13.1 Second langiiage listening-speal:ing . ^ 13.1 liB 
-skills are learned: IIB nr ^ 

'1 -concurrently with ioriinant "lan^Tuaf^e 

listening-spealcing skills ' 

2-after a, specified level of coE^je- 

tency achieved in listening-speaking 
^skills in doninant lan::uage ^ ^ _ 
(3^ specified period of time after 

listening-speaking skills in donincnt \ 

laneuap« taught X 



' 13^2 IA_ 

^3^ZM2l sequence followed: IB 



Q^istening-spealcing proficiency * IIA" 



preceaes introduction of reading J| J[;;j" IIB^JJjJ^ 

2- ?weading is taught concurrently 

with listening-speaicing slcills ' 

3- Leaming to read overlaps learning ^ t 
of listening-spealcing skills' ^ _ 

4- -Therc is some overlap beti^een 

learning to read and to \/rite = _ • 

13#3 Listening-speaicing proficiency 13. 3 lA l^^g 

^detenained by; ' " jq 2 

(J^easure of listening-spealcing u^C ]f*^ 

proficiency _1 1_ ' _1 IJbZ'^.I^ 

(2:^Jif orijial assessment by teacher - ^ 

13.A Second 3angi;age reading skills " ^ 13.4 IB 1_ 

(^J^oncuriently with learning to read 

in dominant language ' X X 

2- af ter a speclfiea xeveL of dominant 

language reading competence 

achievement * . - 

3- a specified period of time cvTter 

IGarning to read in dominaiit language I 
(e.g. a specific grade) ) 

4- bef ore learning, to read in uiominant 

lauGuace ' 



/ ■ 

13«5 Tieading is introduced: ' 

A-lndividuallyi lAen child is ready 
or at a specific time during grade J 

"1 
2 
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13^6 reading readiness is determined by: 

1- test of reading readiness 

2- informal teachei^ assessment 



1 ■ 4 



13.7 Grade level readiim is eaqoected: 

n/in first grade _^ 

2-in second grade ^J^_ . 

3^in third grade ^ z 

^--in fourth grade^ ^ _ 

. ^ .5-in fifth grade ' \ _ 

6- in sixth grade • _ 

7- other (specify) 

13«S Grade level acadeanic achievenent (math, science, etc*) in the 
SECOND language is expected: 

1- in the^firs't grade 

2- second grade ^ 

3- third grade 
i4-fourtli grade 

5- fift'i i-ra^e 

6- sixt*: j;raJe 

7- other (specify) 



13.6 lA ..A/.^S 

IB \ 

IIA \ 

IIB \ 



13*7 lA ,x, 

IB 

lU 

IIB _ 



13.6 IB_2L 



IIB _ 2- 



U.O IlITEGllATIOH OF"S2C0ND LANGUAGE LEATJIIKG WITH OTHETw LEARNING: 
(mark all that apply) 

I =: N-B II = E 
dom dom 



U*0 I 



2,^ 



H 1,4 



students 



students 



1;)Second language learning is only a sep-^ 
arate subject for Engliah-speaidng stu- 
dents; the second language is not used 
as a m^^dira of instruction for other 
subjKo.-ls, 



C, p,l6 



^^^^con^ .lati^..age learning is both a sep- 
subject and also a medim of 
ins t:: action for other subjects • 



arat 



ERIC 
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3-Second language leaming is always in-- 
tegratad with the leaming of ooia:se 
content (such as social stiidies) or as 
a medium of cognitive' development. 

(^!lcademic content talught in the native 
language is used as the referential 
content of second language leaming 



13»6 reading readiness is determined by: 

1- test of reading readiness 

2- infonnal teacher assessment 



13#7 Grade ley^l reading' is expected: 

• (^in first grade ^ 

2- in second grade 

3- ir* third grade 211 

U^in fourth grade 

5- in fifth grade [ 

6- in sixth grade ^ [21 

7- other (specify) ] 

13»S Grade level academic achievement (math, science, etc.) in the 
SECOND language is expected: 

1- in the first grade 

2- 6econd gra.de 

3- thifd grade ^ ' - 
A-fou^tli grade * ^ ' 
5-fif 'I'-V ^v&de 

.6-31x1*: :;vraile 
7-other (specify) 

U.0 nWEGLUTION OF S2C0ND LAIIGUAGE LEATJIIIIG WITH OTHEU LEARNING: 
(mark all that apply) 

I = N-E II = E 
' dom - dom 

students students 

(l^cond language learning is only a sep- 
arate subject for English-speal:ing stu- 
dents; the seccnd language is not used 
as a jLiediun of instruction for other X. 
subjKots. 

' ^^^ecoTx6 lan^.^age learning is both a sep- 
aratt^ subject and also a. iiiedium of 
C, p. 16 instruction for other subje^cts^ 

3-Second language learning is al^ys in- 
tegrated i/ith the leaiTiing of course 
content (such as social studies)., or as " 
a medium pf cognitive development* _ 

(^(Ujademic content taught in the native 
C, p. 20 language is used as the referential 

s content of second language leaming 
S€^€. J (iC^Oi {the same concept taught in the native ^ 

-> I language is taiight in the second 
f V language). 

5-Different academic content is taught 
in tlie second language from that which 
is taught in the native jlanguage. 

i)-not specified' 
. 6-other (specify) 
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IB. .... ,7^ 

IIA \ 

IIB 



13-7 lA , 1 

IB 

IIA 

IIB 
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Modifications of Long Range and/or Five Year Objectives as a 
Result of the First Yearns Operations ? 

There will be no major modifications of the proferam^s long-range goals 
or the five-year objectives. The o^er-all educational goai of the pro- 
gram to •'develop an educational prototjrpe irtiich may serve as a repli- 
cable model for the development of a full-scale bilingual (K-12) pro- 
gram within, the Chinatbwn-North Beach target area as well as to serve 
as the model for other areas within the State and Nation that exhibit 
similar education problems* is still the primary aim of the program. 



) . 

the Summer of 1970, ^ri.Xl be given preferential placement in the 
program's first,, grade. Also, because there is no bilingual 
kindergarten program in operation, all immigrant children within 
the kindergarten cl:asses in Commodore Stockton School will be in- 
itially eligible for selection into the program's new first grade 
class • ^ 

All of the pupils who will be fficluded within tlie three bilingual, 
bicultural classes next year will have a common educational need 
to learn, to. think, and to e:qpress themselves in English as ^jell 
as in Cantonese. Based on last year's experierice, the program 
staff has found that bilingual ijistruction has proved to be extreme- 
ly useful in: 

a. Teaching first-grade level' content in the native language 
(Cantonese)^ as well as developing greater facility and 
coii5)etency in that language, and greater understanding of 
basic English vocabulary. 

b. Introducing the English^ language to i;he "foreign bom*^ 
as well as developing a basis \;^on which they may build a fac- 
ility for the Use of the English language. This held true 
not only for the "foreign bom" pupils but for t^e "native- 

, bom" speakers as. well. 

c. Teaching the skills of reading, writing, and speaking a 
second language to all pupils who were included in the pro- 
gram. The children's iitq^roved con5)rehension was evidenced 
by their questions and comments after every reading, pre- 
sentation, and story. 

The instructional staff of next year's Title VII Chinese bilingual 

program will consist of: 

a. Six • classroom teachers 

b. Two curriculum writer-^developers 

c. Four full-time paraprofessionals 

d. One calligrapher 
e« One -part-time resource teacher 
f • One part-time paraprofessional 
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15.0 TFiEAniEfri' OF CHILD 'sYaNGUAQE: ^ 15.0 — 

' n Non Eto^, dom. Eng. dam. IB 



students 's tudents IIA_, 

A -in dom. B 2nd A ' B 2nd IIB^ 



^ lang. lang. Sing. lang. 

1- The child's language is respected. 
It is not coirected, rather, all 
of the child's speech is accepted. 
However, the teacher provides a 
mod^l of the standard language 
aiming toward child's eventual 

control of the standard form. 

.< 

V 

2- The child's language is corrected^ 
the teacher points out errors and 

demonstrates the standard form. 

3- Other (specify) ^ 

j| only standard Cant ones e considered correct 

' G-Not specified - C,*p^l7 - r - - — ~ . 

16.0 MATETJALS ^'^^ 

16.1 Reading Materials-Typos 

IJeading Materials ai-e: (mark all that apply) . 
'(lyLinguistically based 

(llerrill or lliami Linguistic 

readers, ITA, etc.) 16.1 lA i& . 11-^^ IIB„ 



isal readers state texts ^ —i 

3-Dialect readers ' ^ — • 

^^Experience charts (stories 

dictated by children) 

A6^Z If some reading material is in 

the child's dialect, • indicate how 
long it is used: 

1-Grade 1 16.2 IA_4^^ HA 

\ ^ 2-Grade 2 Cantonese only 

; ■ 3-^rade 3 ' ' . - 

I ^-Beyond Grade 3 ^^rouXiV 

: - O-not specified QraAa xl ' , \ ' 

I 16.3 The following are techniques and materials used for second language learning^. 

t 0-none specified ' ; ^ 

I • 1 -pattern drills ' ~- -2L 

r 2-diaZog memorization -Jt 

^ , 3-cho3ral repetition ^ ' > -JL 

: ^-songs ^-^^ Ju -X- 

^jprc£;ra:.ned instjnxction- ^ " § - 

I ^stories read to children - — - 

g * AUDIO VISUAL AIDES 

i ' '^-filns, filnstrips j*^, 

i -S-flannel or magnetic ooards • A 

i' ' 9-realia,' graphic .displays _ . ' .l-. 
r o 10-record3, tapes ^ 
^ERXC 11 -listening centers n 
12HmxltiHaed^^'aj5)roach j^g- _ 



1 



aiming tov/ard chiljl^s eventual 
control of the standard f&m. 



2- The child's language is .corrected- 
'the teacher points out errors and "-^ 

demonstrates the standard form* - ' \J 

3- Other (specify) 

only standard Cantonese considered correct 
0-Not specified C, 



16.0 liATETJALS 
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16.1 Reading Materials-T^pcs 

IJeading Materials are: (mark all that apply), ■ ' 

'yyLinguistically based / 
(ilerrill or Lliaiii Lingluistic 

readers^' ITA,^ etc.) 16.1 lA jft ^ IIA .\ ira 



,2;f3asal readters state t. 

3-Dialect readers 

(^Esqperience qharts (stories 

dictated by children) n ^ 

16.2 If some reading material is in ^ ' 1 
the child's dialect, indicate ^^ow 
long 'it is used: 

1 - Grade 1 * - ' ^6.2 lA ,4 IIA r: ^ 

2- Grade 2 Cantonese only 

3- ^rade 3 - 

4- B.eyond Grade 3 h\\rcuuCiV, 

d-not specif ied .qroA^ .... - _ ^ 

j / ^ ' U-'.e.?.r>e r/.c.r.c/.o-': o:: j.:::io -»} 

16.3 The folTowiig are techniques and materials used for second language learning: 

0- none specified ' ' 

1 - pattern drills % ^ 

2- dia3 og memorization • ' - ^ 

3- choral repetition v 

4- songs - Jt- ° -OC- 

^J5rc2ra:.ned instruction 

6-stories read to children 

AUDIO VIsaiL AIDES 
'^-filns, filristrlps - ^ 

^8-flannel or magnetic ocards 

9-realia, graphic displays ' ' 

10-records, tapes * jjq y 
'11 -listening centers ^ n 

12- m[ultiHnedia approach ' ^ ' 

Ebqperiential • - ' ' 

13- role playing TT 

U-puppetry . ^ ^ 

' l5-experience charts. ^ 

16- prlmaiy typewriter ' ^ 

17- leaming through direct e3q)erience ^7 

with materials e.g. Montessori and .discussion with peers 

18- activity centers-chosen child . " ^ ^ 

'19-other (specify) , - 

Learning outside the classroom: i. 

20- f ield trips 

21- suggested TV programs 

22- ^thor (specify) ♦ * 

5 . Language master ^ 5 ^ 

•^^ -Chinese cartoon booklets 3^ 
I O 23'-saines ' 23 

fERIC ^ 
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16.4, Th© sources of Hon-iiiglish materials and textboohs are: ^6 L^*^*^ 

(aarl: aU ttat apply) 

,0-not specitXed 

1- are ^flpitton- ^ native spealters of that language 

2- ccsaao. ,ially prepared and'piiblisiied in countries where 
^K*^ is the native language 

ievelopesd the project's own bilingual staff 
ieveloped by the staff of another bilingual project ( specify which) 
leveloped in conjenction witii project parents 
ieveloped by -or with maBbers of N-BHT coamimi-ty 
are cuaturally appropriate for K-E culture 
(specify how this is detenainsd) 
Jtare croEs cultural 

(Siicosaaercially prepared and published in the U.S. 

10- are translations of- U.S. texts 

11- are coordinated witt materials used in the regular subject 
curriculum 

12- other (specif/) 

X Lmsuaga textbooks-work out by special curriculum -not specified 

16.5 r^ie specific bilinguj^/bicultural materials used in the language 16.5 i 

coBponent are: *" — 

0- not specified 

1- »vqs att«ched^age and document Sutherlajid Lfi gsnnfl BRL; McGraw-Hill 
Suillvam Rea^inK ^osram xroject H-200 developed by LOLA. 

17.1 Silent Mouping; alxed or separated into dominant language . 17.1 3A_^ 
groups: (mark all that apply) 

0- not specified 

J Pupila of both lingui stic ^upa are : 

1- ^veys mixed for all learning 
2Halx^ for langi^age learning 

3HDdxed for some acadesaic subject luaoming 

^HDlxed for non-acadeoic leamingj art, fubIc, gym, health 

5- separated for native and second laxtguagt> learning into 
dominant li^iguage groi^^ 

6- separated for most acad^c subject leamr^g into dominant 
language groups 

7- n0ver nixed for language or other acadonic learning 
* 8H5ther (specify) 

- (no stucants) 

17^2 %*^5gt^t9 are gro^aped for l^^nguage instruction: 17.2 ^ 

>(^i^l^U\^t apply) A^re than the time D Less than -i-'the time 

^S^^pecifled 

1- jwR class 

2- aj^ll grotq)s (specify size) 

3- irKiividual instruction 



17#3 CJriteria for groining: Students 

O-not specified I Hon Eng II Eng dom ^^lEng dom 

dor SliT 'NaiT 

(1i*by age X 



vlty native language 

3- l3^ daadnaiit language [ 

4- 1^ language prof iciencgr 
(eoce level of reading skill) _ 

n.a. not applicable 

(no E.dccv^ISfT) _ 

" TUTOniBG. 
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(specify how this is deterained) 
Arare cross cultural 

^commercially prepared and pxiblished in the 

10- are translations of U.S^ texts 

11- are coordinated with materials used in the regular subject 
currimdum 

12- other (specify) 

X Language textbooks -work ,out by special curriculum-not specified 

16.5 The specific bilingual/bicultural materials used in the language 16>5 1 
component are: 

0- not specified 

1- xerox attixched-page and document ^utherl^and Le ssons BRL; McG-raw-Hill 
Sullivan Reading Program Project H-200 developed by UCLA. 

17.0 STUDENT GROUPBG 

17«1 Student grot^ing; mixed or separated into dominant langtiage 17.1 3 ^4^^ 

grQi:^s: Tmark all that apply) 

0- not speciTied 

" Pupils of both linguistic groups are : 

1 - always mixed for all learning — 

2- ^ixed for language learning 

3H3iixed for some academic subject learning 

Annixed for non^cademic learning; art^ music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most acad^nic subject learaing into dominant 
language groiqps 

7- never mixed for language or other acad^ic learning 

8- other (specify) v ' ' 
n.a. - (no H-T students) 

17#2 Sttide'nts are grouped for language instruction: JZinL^' 17.2 ^ 

(mark all that apply) A-more tlian the time B Less than ^ the time 

0- not specified - 

1 - total class ' 

2- small groups (specify size) 

3- individual instruction 

17#3 Criteria for grouping: Students 

0-not "specified I Non Eng II Eng dom ^lEng dctoi 

dor 2iTC NaiT 

(Wby age X 

2-by native language I 

3~by dominant language ^ ^.^.^ 

4- by laaiguage proficiency ( 

(ex. level of reading skill) ^ 

V n.a. not applicable 

(no E.dom/NEHT) j 

le.O TUTOniNG 

II.S.^I student Tut- ,ng is: (mark all that apply) - iS.l^illlll^ 

no-not mentioned 

n^type ia not specified 

iter-ethnic^N'*?^^ student tutors 2HT students) 7 v ' 
l-intra-ethnic (lI-SMT student tutors N-HIT) ^"^ -h^ 

3«done by older children (cross age) V^y^O)c / / a 

^Aone by peers (sama^ge) 

Y-other (specify) (jjigoilggo atudents or adults 

l8%2"Taraprofessionals or aides give tutoring or instruction as follows: 

0-area not specified 18.2 ^s'^Af 

^inter-^thnic (N-aH aide tutors SJT student) » 

the acqusition of native language skills 
^in'the acqusition of second language skills 
Hn other academic subjects 

Assist teachers in taking students on field trips & in some 
cases assist calllgrapher In translating materials from Can- 
tonese into Englisn-and English into Cantonese. 
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18,3 Parent tutofing: (nark all that apply) 18 " 2 4 

no-not mentioned ' 

0-type not specified 

l^nter-etlinic parent tutoring is used 

[2^ntra-ethnic parent tutoring is xised " ' — 

Parents are trained to become tutors for tlieir children: 
*he home by a home-visiting teacher 

an adult education component parents trained in night program 

3^in school through observation and guidance of teacher to keep utd 

P^®?* volunteers who tutor during the school day v;ith thei^ 

7Haaterials ar6 provided for' use in home by parents children's 

8-other (specify) vocabulary 

19.0 CURRICULUM PATTEimS ' 19,0 . 4.5,40 

me stated currnmil,^ p.-Ht^^ t^ir bi linguaT oroient t 
1-&cept for inclusion of N-afT instruction the curriculum is 
otherwise typical or rdgular, for this state. 
There are other modifications whithin the curriculum of -the 
bilingual program which differ from traditional, typical curri- 
culuQRuch as: (mark all that apply) - 
(ya non-graded classroom: pupils of different age^ are 

grouped togsthdr during part of the school day 
3-flexible jr modidar scheduliiig ---| 
^mall group instruction ~ * ! 
•V (^individualized learning ' ^ 

o-open classroom T 

7- guided discovery and inquiry 

8- a curriculum which is both cliild and subject-centered 
Sarothers (sj|ecify), 

(lO^f the program includes activities which complement 
experiences children encounter in the home,' community 
and through mass media i.e. TV, describe below: 

lO-extensive "cultural heritage" program where trips are made 

i^^^?^'""^^^^'^^*®^®^^ ^he places where the 

, children's fathers work 

20.0 COGNITIVE DEVELQPIiEHT 

'"oiS^f '^^'^ envirionment rich vath materials child can manipulate'' '' 
order, compare, match for perceptual-no tor development 

2-non-verbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation 
counting, addition, subtraction ^^cxiing, sanation, 

^Jositiof ^""^ ^^^^""'^^^^ °f concepts related to time, space, distance,' 

^.-labeling and grouping actual objects to learn classification- 
grouping objects with common attributes and labeling their ' 
attributes (i.e. colors, sizes) 
, 5-direct experience of processes of science through discoverv uaine 
, materials rather -than text; active experimentation ^ '7/ .v. ! u . 
y,J?^<icuice rather than t-chcr demonstration ^ teacher's 

' 7iiher (Sf °' ^^^^^^^^"o^^^ rather than instruction 
7-other (specify or xerox) p. no. and document: 

specifiedjraentioned that cuisinalre rods were 
ERIC ^s®^ ^Y^'^^^ successful ^^ith Chinese students, materials 

BMB^ subject to curriculum developers 



chilaren ' g 
vocabulary 

19.0 ^i5,40, A 



7-Eiaterials are provided for use in hone by parents 
. 8-other (specify) 

19.0 CUFJUCUH^: PATTms . ' . ' 

The stated curr iculum patterp of th e bilingual pro.iect ; 
•i-Ebccept for inclusion of N-J>1T instruction i9ie curriculum is 
otherwise typical or regular, for this state. 

^T^e^re are other modifications whithin the curriculum of the 

bilingual program vdiich differ from traditional, typical currj 
culum^ch as: (mark all that apply) 

' (^7^ non-graded classroom: pupils of different ages are 
grouped together during part of the school day 
3-flexible or modular scheduling 
^small grovp instinct ion 
^individualized learning 
open classrocM 

7- guid3d discovery and inquiry 

8- a curriciaum which is both child and subject-centered 
5^thers (specify) 

^0-^f the program incliides activities which complement 
experiences children encounter in the home, community 
and through mass media i.e. TV, describe below: 

10 -extensive "cultural herltifijAe** program where trips* are mode 
to sites of community int eldest and to the places where the 
' children's fathers Vorfe \^ 



20,0 COGNITIVE DEVELQKIEI^T 



20.1 Cognitive development in early childhood grades is fostered through,; 

0- method not mentioned * 20 

1 - structured envirionment rich with materials child can ma^iipulate* 
order, compare, match for perceptual-^otor development 

2- non-verbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation, 
counting, addition, subtraction 

3- labeling and discussion of concepts related to time, space, distance, 
position ~ ' 

4- labelin^ and grouping actual objects to learn classifications- 
grouping objects with common attributes and labeling their 
attributes (i.e. colors, sizes) 

5- -^ir^t eaq)erience of processes tof science through discoveiy, using 
materials rather than text; active experimentation ^ ^j^^^^ with 
miidcjicc rather than t^-chcr demonstration. 

b-direct experience of math through discovery rather than instruction 
7-other (specify or xerox) p. no. and document: 



teacher *s 



few materials specifiedjmentioned that cuisinaire rcids we2:*e 
used but not successful with Chinese students, materials 
subject to curriculxim developers 



20,2 Cognitive development in later grades (grade and above) 

0- method not mentioned 

1 - specify or xerox p. no. and document 
n.a.-no grade A or later grades 
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^ 2,3,^,5,6,12 

21.0 SBLF--IS_TS aj — — 

Stated methods of pro.iect coiap .enejTb ejected jjicrease^ sgl^^^^ 
no-self -estecasi not mentioned as an objective 
. 0-self •esteem is an objective- but raethods not specified 
Teacher encourages ipvpU/to verbally express his feelings: 
1-throiigh role-pl?Qring 
"Shpijppetry 

pianguage-experience approach: students dictate stories from 
I^^their ovm e^erience ' * 

(^keacher accepts, acloiowledges ideas and feelings 
/^Uacher encourages non-verbal expression of child's feelings 
^^^^hrough painting, music, dancing 

(6-)teacher provides experiences in \Aich the various ways that 
^^children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to make fun of 
"different" ways 
7^teacher provides experiences leading to competency and 
success 

8- teacher provides e:)q?eriences where occasional failui^ is 
aclcnowledged as part of everyone's experience; second 
attocqpts are encouraged 

9- other (specify) (xerox or summarize) document page # 

Teacher provides experiences in pi^il self -direction and a^^ceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 
li^uils liave some options in choice of ciirriculum 
(J2)^i:5)ils choose activities from a variety of interest centers ^ 

13- older pilils participate in cuxrictilum planning and/or 
. • development 

14- .pupilp write a bilingual- newspaper for dissemination to the 
coiiimunity ' ? 

15- other (specify) 



22.0 LEARNING STRATEGIES 



22.0 1_ 



1-The project mentions the follo\dng specific 3oaminj; strategics 

X^^/iV important for reaching a particular ethnc-linguistic group: 

^ (specify or xorox) Document and Page no. 

Co|>^ lltir-c. ExBXsplei Navajo children resiat participation in an authoritarian, 
' / * traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate ajctivites, move about Tfeely or sit in a circle or 
horseshoe rather thaii sit in rows, has been found more effective. 
0-none mentioned 

Pupils cliMse activities from a variety of interest centers. 



23.0 BIGULTUra\L C0^iP0^^ENT 

FR?r 23*1 This program is: ' , 23.1_^.l5±? 

1-bilingual alone 
("a^bilingiasa and bicultural 



p:™3acher accepts, acicnouleages loeas ana reex.ings 
^teacher encourages non-verbal expression of child's feelings 
;^<^hrough painting, fausic, dancing 

( 6-)teacher provides experiences in wl^ich the various ways, that 
^^-"children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to make fun of 
"different" ways* 

7- teacher provides experiences leading to conpetency and 
succest ^ . 

8- teacher provides experiences \diere occasional failure is 
aclaiowledged as part of everyone's esqperience; second 
attoDipts are encouraged . 

9- other (speciiy) (xerox or summarize) document page ft 

Teacher provides experiences in pvq>il self -direction and acceptance of 
responaibilily, such as: 

10- pupils act as tutors for other pupils 
i^*^uils liave some options in choice of cxnriculum 
^^upils choose activities froni a variety of interest centers 
13-older pxiils participate in cuxrriculum planning and/or 

development 

U-pupils write a bilingual newspaper for dissemination to the 

coMm\mity 
15-other (specify) 

22.0 LEARNING STRATEGIES 22.0 — 

1-The project iaentions the following specific learning strategics 

X- as important for reaching a particular ethno-linguistic group: 

^H0% (specify or xorox) - Document and Page no. 

C^f'i HUr-C Exa25)le; Navajo children resist pai'ticipation iti an authoritarian, 
/ * traditional classroom. An open classroom where teacher partici- 

pateSj rather than directs all activities and students or«groups of 
studeiits initiate activites, move about freely or sit in a circle or 
hofses'&oe rather than sit in rows, has been found more effective. 
0-none mentioned - , 

Pupils ch##8e activities from a variety of interest centers. 



23.0 BIGULTU?u\L GOMPOHENT 

23*1 ^^is program is:^ ' 23.1_fiilfi? 

1-bilingwal alone s 
(2^ilit^ual and bicultural 
"l-bilingual and multicultural 

^not specified as to which of thfe above 

ethnic studies program is included in the bilingual program 
(part, posters, roalia crafts of both cultures are exhibited in 

-^he classroom 
(6/LanguaKe and cultural content are integrated 

Y-other (specify) 
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some regrouping of the English as a second«»language class and the 
Chinese as a second-language class; techniques such as "small group" 
and "large gz^up" instruction will be utilized in such areas as 
Chinese physical culture and *mxsic. However^ a large part of the 
school day will be spent in the '•homeroom^^ where the bilingual teachers 
will be able to monitor closely the language growth of the pupils in 
in the two classes so that neither group will become oven^elKied- in 
its attempt to master English or Cantonese* The bilingual teachers 
have been and will continue to be aware of the emotional strairTthat 
many children experience in their atten9)ts to communicate in a new 

language^ as well as the tremendous educational motivation that may 

/ • 

/ 

be generated by the pupil's ability to esq^ertence success in master- 
ing.a new IsfngijStge. Because of this^ an extremely close relation- 
ship^ based upon pupil faith in the teacher^ is extremely necessary 
for the success of the program. The bilingual teachers who have 
operated in the first year of the program have been able to develop 
a strong rapport between themselves and their pupils* This rapport 
is based upon trust and faith in the teacher^ s abilities^ and his 
interest in the pupil's academic success* 

2, Because the children \iio will populate the two new bilingual second 
grade classes do not know one another very well and also because 

I they will be separated by some cultural' differences in areas such as 
^ language^ common e^eriences^ and family background^ it will be en- 
cumbent \:qpon the program to help "breakdown" the social barriers that 
now exist between the natJI^e^-bom pupil an^ With- 
in the next year's operation of the program some of the instructional 
thrust 'Will be directed towdxM the program technit^rie in which each 
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child in^U.^-^l^f-W-^'"-^-^^'^-^^"^"' 
riciency. Under the close supervision of the classroo. teacher, the 
chUd *o is highly co^etent in' the Cantonese lan^age ..U spend 

Of his dassroo. ti^ in tutoring .^sMerican^S^. 
^ his A^erican-hom college -ill spe»i so« of his classro,. ti™ 
in tutoring the i-grant pupil in the ^glish. ,sing this strategy. ^ 
„t onl, .^11 the opportunity for lango^e practice »atiplor. but a 
reeUng of pupil co^etence can he developed. Because he «ill .n 
effect play a part in the ^stn-ctional- program, the "^grant chxld 
^ gain a feeling of greater confidence that «eU lead to an al- 
leviation Of his feelings of inferio^y to the native-bom pupU. 
^. this «peer tutoring- aspect of the curxiculu. ^ do »ch to 
h.eal.do«. the na«vei02,iU^e.lto.^Otia^^ ' 
th e Chinese language . , ^ 
■S. the »rv«l course of education'of i«igrant children, the son 
outstrips the father in acculturation. -To help close the cultural 
,.p, the teacher -ill supple^nt^. inst«ctio„ -ith stories of 
p„ple and fa^liar places in Chinatown and -ith stories about the 
ehildren-s fathers. The social studies -ill consist of o,.ite in- . 
spections o.f places in the co-»it, ,*hat father and sonj^i^t value, 
and the arts appreciated by the child's fanily. 
3 Th. education^ oSjeitives of the first grade bilin^al progra. «- 
\^ .ssentiall, the sa». as those described in the original program 
p„pc,al entitled Wal nlot Proea.. ttso. with the 

ch-^es already described, ne:ct year-s first. g,ad, cUss win be based 
educational objectives that «re developed and modified during 

.25- 



*the year. , 

The educational objective (For specific types of behavior objectives 
see pages A11|ioA21 in the Appendix.) f6r the second grade bilingual 
classes are based upon the pupil achievement of the foUowing skills: 



Hong Kong Children 
Language Arts ( English ) 
1) Listening 

a. To discriminate begin- 
ning sounds of words. 

b. ToV ^I^Cflininate ending 
sounds* 

c. To hear and zo remember 
poetry. 



U.S. Children * 
A) Language Arts ( English ) 
1 ) Listening ' 



2) Speaking 

a. To aslc and answer social 
questions . 

' b. To give a short talk with 
opposite language partner, 
topics covered in ESL aiii 
CSL. 



3) Beading 

a. To read sight vocabulary 
of Dolch Ust depending 
on level of reading. 

b. To teach parents a word a 
week., 

c. To score between 2.0 and 
3.0 iri statewide reading 
wrd meaning and para- 
graph meaning test. 



2) Speaking ^ 

a. To converse one to one with 
opposite language partner', 
topics covered in ESL and 
CSL. 

b. To ask questions and answer 
questions in inqtiiry session. 

3) Reading 

a. To read sight vocabulary of 
Dolch List depending on 
level of reading.^ 

b. To teach parents a word a 
week. 

c. To score between 2.0 and 3.0 
^ in statewide reading word 

meaning and paragr^h mean- 
ing test. 
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23*5 ^ro^s-cultural awareness: 23,2 



If project mentions specific values or nodes of behavior of 
N-Eirr cult\ir3, please siaxuarize below: (or attach xerox) 

found in document i_ ^ page jr 

0-not inentioned " * x " * - , ' 

mentions only that the different values' will be resT5ected et al. 
C, p.23 One of the primary aims of the curriculum^ developed will be to 
assist pupils to malce a synthesis of the^iOingual & bicultural environ- 
ment in :whjrch they live." ^ 
exchange visits- with other schools 

23^3 1-if project mintions efforts to d^<^ease etlinocentrism in 23,3^ 
either or both groups, describey4)elov; (or Xerox-document page/#) 
0-none mention,ed 

Exchange visits witlt^^UJii^r schools* 



23.4 In the bicultural conpenent loiowledge of the N-UIT culture 23>/ . ^f^f^f^ 

involves (mrli'all that apply) 
0-no bicultural component mentioned 

(T)-H\3manistic aspects of culture: ideals and values*, literature 

(oral or witten), achievement of particul&r people of politcal 
^movements * . . . 

(g)- Historical-cultural heritage of the past — contributions to art 
. and science ^ 

'^Deep' culture: family patterns and contemporary \my of life, 
fitemization of surface aspects of a country — geography, dates 
of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of sarile ethnic/linguistic group (i.e. Spanish- 
spealiing peoples) 

7- A third culture different from NSiT or EtH 

' S-Other (specify) " . , 



/ 23.5 American culture is .defined: • "^"^ " 23 5 

^ * O-not specified 

Q^narrov/ly: primarily -Anglo-Saxon orientation 
2-bruadly; ethnic pluralisra of Aaerica—mvilticultural 
' C, p»28- contributions of various ethnic groups discussed 
29 3-other( indicate document and page number for xerox) or 

^ »/ elaborate in your o\m words 



e 24.0 COiSIUIIIIY caiPONaiT 

=PR?r" ^'•''^ Bilingual :U.b'raries are provided for:' - 2A.1 

O^group not' specified 
k'^ ^ a>project children 



23-3 1-if project nentions efforts to decrease ethnocentrism in 23.3^ 
either or both groups, describe below: (or Xerox-document page/#) 
0-none mentioned 

' Exchange risits vrlth other scliools. 



See 



23.4- In the bicultxiral conpenent loiowledge of the M-HIT ciilture"^ 
involves (nari: all that apply) 
0-no bicultural component mentioned 

(^^Humanistic aspects of culture: ideals and values, literature 

(oral or written), acliievement of particular people or politcal 
^movements 

(g)- Historical -cultural heritage of the past—cqntributions to art 
^ and science 

^'Deep* culture: family patterns and contemporary \/ay of life. 
/^Itemization of surface aspects of a country — geo^rapl^'', dates 
^of holidays etc. 
5-A specific culture only e.g. one Indian tribe 
' - 6-Various cultiires of sane* ethnic/linguistic group (i.e. Spanish- 
spealiing peoples) \ ^ 

7- A third ciature different from NSliT or HIT 

8- Other (specify) 



23-5 American culture is defined: 
fl^not specified 

U/narrov/ly: ffrimarily Anglo-Saxon orientation 
2-broadly: ethnic pluralisiii of America — ^multicvLLtural , 
C T).28- contributions of various ethnic groups discussed 
25 * 3-0 ther( indicate document* and page nmber for xerox) or 
^ - elaborate in your o\ra \/oids 

24.0 COiiiUlIITY C(5iP0NEriT 



23.5. 



24-. 1 Bilingual libraries are provided for: 
Qr-group not specified 
Q>project children 
2-adults of the project coraraunity 
> ^5^teachers 

no-bilingual library not mentioned 



24-2 An ethnic studies libraiy is provided for: 
iJrgroup not specified 
1 -project children 
. 2-adults of the project community 
3- teachers 

no-ethnic studies library not mentioned 



24.1- 



1,3 
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h. Chinese 

1) Pupils to paint a picture of floors and plants* 

2) Pupils to make a ceramic bowl* ' * ;J 

3) Pupils to perfoi^iKA-Chinese folk dance* 
k) Pupils to sing a Chinese folk song. 

5) Pupils to retell a Chinese folk tale, ' 

6) Pupils to be able to use a brush for writing Chinese 
♦ calligraphy. 

7) Pupils to be jable to work out sin?)le math problems on 
an abacus'. 

Staff Development ! 

• '" 
1. Classroom Teachers • 

♦ 

a. ' The classroom teachers involved in the Chinese- bilingual 

program are all bilingual in Cantonese and English, as well 
as experienced in teaching within a bilingual-bicultural en- 
vironment. ' 

b. The teaching staff in the program has collectively had many 

». 

- yearns of teaching experience within the Chinatown area. They 
^ , ' '^^ ' > 

are e^qperienced first and second .grade elementary teachers and 

are highly conpetent in teaching in either the English or the 

Cantonese language. ^ * 

c. During the first year of the program, the instructional staff, 

-30- - I . . 



Culture and Heritage, 
a. American 

1 ) Pupils to be able to identify individuals such as Washington 
and Lincoln. 

-2) Pupils to retsll the stoiy of early Chinese coming to 
imerica. 



3) P»q>ils to be able to identify various institutions in 
Early .San Francisco history, such as, the C*le\Car and 
Old St. Maiy's. 



U) Pupils to be able to retell classic American Folk Tales, 
.such as "Johnny AppleseedJ!L_ 

5) Pl^ils to be able to act out basic Ame^caa social customs. • 
b. Chinese 

1) Piq)ils to identify individuals such as Sun Tat Sen and 
Confuciixs. . 

. 2) Pupils to retell stoiy of his father's jouroey to the 
^ United States. jV^ 

3) Pupils to be; able to identify various institutions located 
In Chinatown, such as, his Family Association, the Six 

Cdnpanies. ' : ^ ^ 

% ^ 

k) Pupils to describe where their fathers came from in China <^ 
(village, city) and language or dialect spoken. 

5) Pupils'to be able to retell classic Chinese Folk Tales such 
.as. The Two Brothers, , ^ 

6) Pupils to be able to act out basic Chinese social customs. 
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,2i.3 Provision is jnade by the school for infoming the parents 2A> 3 1.3.6.7 

and community about the prograra tlirough: (Marl: all that apply) 
y O-nethod not specified 11 ,'24 

no-no provision for infonains comunity * 
(T)pybilingual newsletter 
2r- monolingual newsletter 

(>)7\3ws sent to mass media, . ' 

A-'if articles included with project, check A 
^bilingual fliers s^eut home 
fe^ormal meetings * 

w^infoxjaal meetings open to entire community 
o-meetings conducted in both languages 

9-home visits ^ 
IQr'Other (specify) ■ — 
m^project director personally involved in program 
dissemination, specify how 

makes news releases \ 
admits observers . 
V24y-previ/cus staff speakers md panelists for meetingsj, lessons 
sent honre an tapes \ \ \ 

2MfU Communily involvement in the formulation of school policies V. 
and programs is sought through: 2L.L 

0- type not speci^ieU ' "^"^^ 
no-not ^ovight ^ ^ T 

1 - existing comaunity groups working with program i -1 
2rbilinguai questionnaires 

/community-school staff committees 

^^community advisory groups only parents will be included in future 
^formal meetins open to the entire community F.E, ^.19 

^nformal meetings with community groups 
Mother (specify) 

8-projeet director personally seeks involvement of community 
in program, specify how 



24-5 The school keeps informed about community interests, events and 

problems through: ' 3t» L 

no-no mention ^f school seeking to^ be ^Informed about community 
1 -meetings open to the entire community conducted in both 

la:o2Uagcs 

"^corTiOinity representatives to the school 
Q^bii.mgual questionnaire sent to the home 

^--hoire visits by^ school personnel ' * 

5-other (specify') 

0-method not spe^cified 

-Bilingual Advisory Committee 

24.6 The school is open to tlie ^2ommunity through: 24«6^ 

0- not mentioned 

no-school is not open to community for coifimtmity use 

1 - opening school facilities to the community at large for use 
after school hoturs and on weekends 

_Lprovidihg adult education courses 
3-other (specify) ' ' 

"olanned for' future 



Ok 



7>inromal meetings open tc entire coruur.iv 



^neetings cor*ducted in both languages 

v^isits 
l^^ther (speciiy) 

n^project director personally involved in prog: am 
^ dirs^ination. specify how 

makes news releases 
admits observers ^ 
<^^4^previous staff t^peakers and panelists for meetings; lessons 
^^'"^ soni hor.e on tapes ^ 
ZL.U Co^unity involv^ent in the formxilation of school policies -^4 6 

and progmas is sought through: — 
0»1^*pe not specified 
no-net sought 

1 -agisting rcniMunity groups wor3cing with pr,^grara 
l^bilingual questionnaire:^ 

connuniiy-school staff coismittees 
Jcoinpunity advisory groups only parents will be included in future 
^forsal aieetins open to the entire connaunitjr F.E. p. 19 

^iafonaal meetings with community groups 
/mother, (specify) 

jocijdirector personally seelcs involvement of comunity ; 
in program, specify how 



The scitool I;e€|is informed about coinmunity interests, events and 
proble^^s thro\igh: 

no-no ^^entj of school seeking t^.^be infonned about community 
- l-no*:.- tings <an to the entire 'caS^unity conducted in both 

fleng^iages 
ev^^^r^unlt:,^ rcprosenta4i-ves to the school 
b^- 1 \r,guiil quoh'tionpalre sent to the hom^i 
i^^\\Q,zsi V if: Its irj "ir^liool pefsojifi^ 
5-othor (specify), 
0-i4Ctliod not specified 

•Bilingual Advisory -Conimittee 



U.5 3.0. 
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24»6 Tne school is open to the cc^aunity through i 
O«not :aentioned ... 
no-sehool Is not open to comunity for coiinaunity use 
1 -opening school facilities to the comunity at large fcr use 
after scliool hours and on weejiends 
i^^oroviding adult education cotSrses 
>other tspocil^-) ^^^^^^^^ ^^^^^ 

• some ;,utorins planned for 2nd year,, 
■ ■ C, p.35 

25.0''r;a'ACT SVALUATICIT 

Project aeations description or dissenination of the bilingual 

;awni^ through: ^ ^'^ 1.2.5.6 

^newspaper aT-4icles , 
fradio pj-ogi^s 
f'TV nrbgra^ ^ 
X-video-ta!>es 



other news media 



& releaaes aade by prosram director 



7 V 



^5*2 Proj'ect^s impact: 

1 - Project mentions that other classes in the school, but 
not ill the program liave picked up methods or material from ^ 
the bilingual program 

2- Project mentions other schools in the local educational system 
have started bilingual programs 

3- Pro;ject mentions that a University has instituted teacher 
training courses in bilingual education to meet staff devel- 
opment needs 

26.0 nOLE OF EVALUATOn 

26.1 Evaluator has field tested, off a group of children who are of 
the sane language, culture and grade levels as the children in 
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25.2. 
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the li.lingual program: 
0-not mentioned 
Jbpublished measures 
^2ystaff developed measures 
. ^ — 3-staff translations of published measures 
*'^'"':>'^^4'-staff adaptations of published measures 

26.2 ^valuator has personally observed students in the program; 

0- not mentioned ^..^ 
A?o-never 

1 - once, or "^wic* during the year 

2- ^ore than tvace 
(37regularly 

4~other (specify) „ 

26.3 Evaluator has met with teachers: , ' - . 

0-not mentioned 
no-nevef* 

Ironce or tvace during year , ; ' 
(giAiore than twice - ^ 

3- regularly 
4.-other (specify) 



26.1 



26.2 



26.3 



27.0 EVALUATION PROCEDUHE 
27.1 



0-riot specified 
QjA comparison group has been chosen 
2-A comparison group will be chosen 

27.2 jQrnot specified (uiarl: all that apply) 

(j;iPre-tests have been given-^to project group or sample 

" will be " " 

»^Post- tests have been given to project group or sample 

" will be " » 

f5*^Pre-tests have been given to comparison groxcp 

c7'/Post-tests have been given to^' comparison group 
will be " * « 



27.1 



£• General Assessments of the Impact pf the First Yearns" Operations 
on Participating Groups ; schools, parents, teachers, community— 
including une^q^ected effects* ; ^ 

In general, the impact of the program at this time has had the great- 
est pffect upon pupils and parents. As has been stated, the pupils 
who entered the program s peaking oii ly_Cantonese are making headway to- 
ward greater facility in the use of the English language under the pro- 
gram. Also, many parents are becoming extremely interested in the 
program and are highly supportive of it. They are indeed 'impatient to 
see the program expanded to other grade levels "as soon as possible. 
Since there is a great concern in the Chinatown area toward the educa- 

♦ 

tiou and assimilation of the . ''Hong Kong children", the commxuiity sees 
the bilingual pilot program as a method for the assimilation of the 
foreign bom Chinese child into the Chines e-Americ an Chinatown culture 
without leaving the heritage and the traditions of ^the home. It is 
not surprising that sa many parents have shown such great interest 
ar*d support of the Title VII Chinese bilingual Pilot Program. 
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